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CAAnER I 
BACKGROUND 
Paralleling the conception and development of the 
embryo, the time period from the inception of the idea of 
vocational education as we know it today to its actual de-
livery seemed long and laborious. By today's standards, 
the time from the 1700's, when vocational education was 
introduced in some of the academies in America, until the 
passage of the Smith~Hughes Act in 1917 which so firmly 
laid the "legislative foundation for the federal govern-
ment's support for today's vocational programs'' (Calhoun, 
1970), indeed, seems long. 
However, once delivered, vocational education made 
its presence known and has continued in growth and develop-
ment so that it is now recognized and accepted as a vital 
part of our educational system. 
Although the original Smith-Hughes legislation speci-
fied federal funds for agriculture, home economics, and 
industrial trades only, subsequent legislation has in-
creased the occupational categoriec to include distribu-
tive occupations, practical nursin9, nurse's training and 
, 
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ether health occupations, training for technicians, office 
occupations, and work-study programs. Since tbe start of 
vocational education in our school systems, Congress bas 
indicated its awareness of the need for its contributions 
and bas continued passing legislative measures to encourage, 
nurture, and develop vocatiemal programs. 
The Vocational Education Act of 1963, not only con-
timued existing authorizations, but added funds for the 
training of specified groups. Another landmark in voca-
tiomal education is the Vocational Education Amendments 
of 1962. Mr. Bermard Shilt, President of the American 
Vocationa 1 Association in 1968, said of this p-c• of 
legislation 
I believe that it will become a very sig-
nit'icant A-ct heeause of its potential for 
breadening t.b.e. sc0pe of vocational education 
and for .expa,m.cU:mg a:nd improvimg the services 
we offe.r ts people (~, February, 1970). 
One of the main intentions of this Act was to improve the 
educatie>n of the economically disadvantaged, however, it 
did more than that. Most educators would agree with Mr. 
Shilt that one of the more impressive b•nefits derived 
from the 1968 Amendments has been the positive effect they 
have bad in changing the image of vocational education 
(~, February, 1970). Most would also agree that this 
benefit bas been long overdue in vocational education. 
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The support that Congress has given to vocational edu-
cation by legislation has done much to revitalize and ex-
pand vocational programs at all levels. Enrollments i:n 
vocational and technical education have more than doubled 
in the past five years and a recent document published by 
the ll1. S, Department of Health, Education, and Welfare 
(1970) lists approximately 70 per cent more area vocational 
schools for 1970 than were recorded for 1967. Junior Col-
leges also report an increase ir, number. The American 
Association of Junior Colleges (1969) reported that more 
than 50 mew junior colleges per year were opening with 
emphasis beiJJg placed upen vocational-technical programso 
This same rapid expansi.on in vocational-technical programs 
continues in the colleges amd universities. A :recent docu-
ment from Washington (Vocational Edu.cation, General Report 
of the Advisory Couneil on Vocational Education, 1968) 
states that from 1965 to 1966 public post-secondary 
---- -vecational education increased by 156.7 percent. 
Introduction 
As previously implied, the need for vocational pro-
grams at all levels has been recognized and the United 
States has responded to this need by increasing the number 
of pregrams and up-dating programs, f'acilit ies, equ;l.pment, 
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techniques, and curricula to keep pace with the changing 
occupational needs of the economy and the public. However, 
as is so often true in sueb a period of rapid transition 
and technological change, efforts to solve one problem 
often create others. This is also true in the area of 
vocational education. Creating and expanding vocational 
programs to meet today's needs bas created acute sbortages 
in competent faculty a~d administrators for these programs. 
The number of qualified teache!l!'s and administrators with 
experience and educational preparation in vocational-
tecbnical education is extx-emely small (Roney, 1968). An 
even greater need exists fer administrative leaders in 
this area--.for people who can initiate and coordinate such 
activities as program planning, curriculum development, 
laboratory development, organization of facilities, finan-
cial plan~ing, student seleotion, teacher selection and 
orientation, industrial relations and student placement, 
· etc. (Briggs, 1971). 
Recognizing tbi$ need, Congress bas again resp<>Qded 
by passing the Educational Professioms Development Act 
(EPDA) which was concerned with professional personnel de-
velopment in vocational,-teclmical education (U. S. Depart-
ment of Heal th, Education, and Welfare, 1969) ·~ One part 
of this Act is directed to assisting universities in 
s 
developing new programs on the graduate level to prepare 
administrators and leadership personnel (Committee on Labor 
and Puolic Welt-are: United States Senate, 1968}. Congress 
intended that these programs be new a:nd innovative to meet 
today's needs and prepare individuals for meeting the 
cballemges which have arisen and are certain to continue 
arising from further technological change. 
Many c:01 leges and universities have attempted to meet 
these needs and the challenges presented by them and have 
gone about establishing programs designed to prepare capa-
ble teachers, directors, leaders, and other administrative 
personnel needed for administering vocational-technical 
education programs. One o:f the greatest problems facing 
colleges and universities in their attempts to provide 
such programs, how411ver, has been the need to know the major 
subject matter and basic cornpete:ncies needed to make pros-
pective leaders proficient and effective in administering 
vocational-technical programs (Briggs, 1971) and in know-
ing whether the areas being empbasizeC, in these new pro-
grams are the areas of competencies needed by leaders of 
voeatiomal education. 
Statement ef the Problem 
Colleges and universities over the Unite~ State5' are 
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attempting to provide educational programs and experiences 
wbicb will develop the competent, experienced leaders and 
administrators so badly needed in vocational education. 
Many of these colleges and universities have made great 
effort to create programs which reflect identification and 
awareness of skills, kmowledges, understandings, and in-
sights that should be provided if curr~cula and programs 
are to enhance the acquisition of skills and competencies 
needed by graduates in those positions to which they will 
ultimately go. One of tbe greater problems facing col-
leges and univeX"sities is determining the adequacy of 
graduate programs in preparing vocational-technical leader-
ship personmel-.;..makimg sure these new programs are empha-
sizing tbe skills and competencies which will be needed by 
vocatienal-technical education leaders. An assessment by 
students of current programs wauld appear to be one valid 
appro~ch to solving the problem. 
Purpose of the Study 
A major purpose of the study was to determine the 
extent to which certain graduate programs in vocatiomal-
technical education are emphasizing, through content a:nd 
training, acquisition of those basic skills and competen-
cies necessary for individuals who are to administer 
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vocational and technical education programs. Specifically, 
those necessary skills and competencies as identitie<ll and 
established by a representative group of vocational-
technieal administrators are recognized as a valid basis 
for such measurement. Tb• major purpose ,t the study can 
be expressed in the form of a research question i 
Are the universities which are participating 
in the national EPDA program to develop new 
graduate progrf'ms ana train vocational-
teebnical leaders providing and emphasizing 
the content and training which will help 
individuals acquire the basic skills and 
competencies deemed :necessary for adminis'j:ra-
tors of vocational-technical educat;on pro-
grams as idemtified by such adwinistrators? 
A secondary purpose of the study was to gather infor-
mation which could serve as a basis for future evaluation 
ef one·· of·-tbe-·na-tional · EPE>A leadership training progra111s 
currently being conducted at eleven institutiona pf higher 
lea;ning. 
Need for· t'be Study 
The tremendous expansion and growth that has been 
occurring in vocational-technical education in recent 
years has brought about the need for significant changes 
in curricula and methods if our educational system is to 
keep pace with the significant changes that have been 
occurring in all areas of the world of work. A recent 
document from Washington (U.· So Depart•nt· of Health, 
Edueatien, and welfare, 1969-70) states tbat 
A--number of tecbnologieal innc:,vations will 
~· -··id•l)' adepted in the :future 'by vocational 
•c1u·e.at·ors. • • • The m•st important change to 
atfe,ct the tutare demand for and ceapositio:n of 
vocational personnel will probably be in the 
strueture of education itself. 
Tbis ••• article further states that '''future personnel 
requirements in vocational edu.cation must take account of 
tl:ie ebanging c,ccnapationa l structure in the economy." 
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Fantastic changes and ~u:Jvances in industry, government, 
transportation, and other areas are demanding new skills 
and training fc,r those who would have a part in keeping our 
economic and social conditions functioning at an acceptable 
pace. · A new type of leadership is called for to aid in 
developing tbesa skills aad in solving many of the issues 
. and problems that are now. confronting us and that will con-
tinue to eo:n:fr.on.t us in the :future, and college9' and uni-
versities are be::l,ng challenged to provide graduate currieu 
that will meet the deunds to prod,u::e su,cb leaders. 
Polk (1969) cenducted a study and foun·d ·a bi,gb pcud-
t:lve relation betwefll tbe graduate major (college) and 
;ated succe·ss as • vocational-technical director, indi-
·eating that fact·ors in t·be echleational backgro1111d--
especially at tlte' ·gra'du,te level- .. are · related to· success 
in this :field. 
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Many studies have been made to determine how these 
· cballerH11es can best be met and many suggestio:,;is have been 
· made tor initiating such changes. Hendrickson (1966) says 
that such programs must take a fresh approach and that they 
must tit oncoming conditions as well as those of the pres-,: 
ent. ·Katz (1966) is a little more specific as to the 
structure of graduate programs for vocational education 
when he says that ''leaders in technical and vocational edu-
cation can no longer follow their specialized and narrow 
.fields." The document from Washington which has already 
'beem quoted (U. s. Department of Health, Education, and 
Welfare, 1969-70) suggests that an ''adoption of the cluster 
curriculum is the approach best suited to deal with the 
detic:JitJicies of today's vocational education system." 
Regardless of the m.ethed er system an institution 
chooses to use, it is imperative tbat the content of voca-
tional-technical education programs reflect both current 
·· and projected requirements in trainin9 their graduates for 
positions which they will ultimately occupy. Lloyd Briggs, 
in 1970 serving as an assistant professor of Technical 
Education at Oklahoma State Universit,, assumed leadership 
in desicgning and implementing leadership training programs 
in vocational education at the university level. Briggs, 
who later served in Washington, D. c., as Chief of the 
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Bureau of Educational Personnel Development, Vocational 
Education Training Branch of the u. s. Office of Education, 
recently conducted a study to identify the basic competen-
cies necessary for individuals who administer vocatiC11>na1 .. 
technical programs and to determine which of the areas of 
.. 
competency were common to vocational-technical administra-
tors (Briggs, 1971). This was accomplished by questioning 
vocational-technical education administrators and their 
chief school officers. six distinct groups of administra-
tors from three different types of educational institutions 
were involved so that a more accurate analysis of the basic 
competencies needed by vocational-technical administrators 
could be obtained. 
The need for this study, therefore, i~ a direct result 
ot the study made by Briggs (1971) and will attempt to 
determine how much emphasis certain universities wpich are 
initiating leadership training programs in vocational-
technical education are placi"g on th• areas of competen-
cies deemed necessary for such positions of leadership by 
those currently serving in sucb administrative positions. 
Recognizing the need for qualified teachers and 
leaders and anticipating an even more acute shortage of 
such highly trained vocational-technical personnel, 
Congress bas made provisions to help states overcome this 
11 
shortage through the Educational Professions Development 
Act (EPDAJ-. Most states have utiliz-ed EPDA programs to up-
date, retrain, or train many of their vocational teachers 
and to develop the desired leadership competeneiesJ and 
more such programs are already being initiated for 1971-
1973 (Burkett, 1970). Vocational education programs at 
both the secondary and post-secondary levels are growing 
ta meet the needs of youth and adults; leadership develop-
ment programs at the college and university level are 
growing apac•-; competebt-vocatic::mal .leaders are, hopefully, 
being developed. 
Accompanying the expansion of vocatiopal programs is 
the cry for ''accountability." No longer can programs be 
added and/or expanded wi tbout justification and planning 
and without evaluations being made to assure that goals 
are made and attained. In addition to attempting to 
ascertain bow well the curricµl~ in som• of these voca-
tional Leadership Development programs are emphasizing 
what vocational leaders say is needed, it is hoped that 
this study will gather information from one population of 
EPDA participants which will form a basis for ;future evalu-
atien of such a program and/or tbe graduates produced by 
this pregram. 
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Scope of the Study 
The study was made of the entire gl;'oup o·f EPDA 552 
Leadership Developmemt awardees who received this award 
a:nd started in the program in 1970. This group consisted 
of 160 awardees representing all 50 states and the 
territories of the Marianas Islands (Guam), Puerto Rico, 
and the Pacific Island-so These awardees were attending 
11 institutions of higher learning which were partici-
pating in the EPDA programs and included tne University of 
California of Los Angeles, the University of Connecticut, 
the University of Illinois, Colorado State University, 
the University of Georgia, the University of Mi1n1esota, 
Rutgers Uni.versity, Ohio State University, Oregon State 
University, North Carolina State University, and Oklahoma 
State Universityo 
Assumptions 
The design of the study was based upon the following 
assumptions: 
1. The participating vocational-technical 
administrators used in the study by Briggs 
(1971) had developed a special insight into 
the basic compete:acies :necessary for those 
who serve in such positions. 
2. Those individuals selected for Briggs' ~tudy 
responded deliberately and sincerely to bis 
questiennaire ite111s. 
3. After a period of one year in the EPDA program 
provided by the participating institution, the 
individuals chosen to receive these awards 
would know the extent to which those institu-
tions were emphasizing specific areas or 
competencies in his or her program. 
4. Those individuals participating in this study 
responded deliberately and in sincerity to the 
questionnaire itemso 
Definition of Terms 
Area Vocational Schools are centralized vocational 
13 
high schools which provide vocational education opportuni-
ties for students from several surrounding high school 
districts which cannot, for financial reasons or lack of 
sufficient enrollment, afford to offer large numbers of 
vocational programs in their own individual schoolso Stu-
dents are generally transported to the !!!!. vocational 
school by bus for one-half day of vocational and related 
instruction and returned to the home school for the remain-
ing one-half day of general education and home-school 
activitieso 
· ~ Chief Scho·ol Officer in this study is the same as the 
one identified by Briggs (1971) and is 
the chief administrative of.t'icial or the person 
with ultimate authority in the institution or 
sc~ool system. In the metropolitan school system 
it generally is the superintendent of schools; 
in the area vocational school, for this study, 
it is considered to be the state director of 
vocational education or his designated coordinator 
ot area schools because this person, in most 
eases, must approve a prospective ,u·,a school 
director's credentials before be may be em-
plioyed in the school; i:n junior colleges it 
is the college president. 
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BPDA A.ward•• refers to individuals nominated by their 
respective states ancf chose• to reaeive a Federal grant and 
to participate in one et tbe advanced degree programs in 
nated universities. In 1967 Congress passed the Rduoa-
tional Profwsstons Development Act. Section 552 of Part F 
of the EPDA provides grants to i•stitqtions of higher edu-
cation to support doctoral work for prospective leadership 
and administrative personnel in vocational edu.catiol\'I. In 
Fetaruary Qf 1970, 160 persons w•r• nominated by their re-
sp•ctive State Departments of Vocational ltducation to 
re~eive such a Federal grant and to pursue advanced degree 
work at one of the eleven universities participating in 
this program tQ prepare prospective leaders in vocational 
education. 
Although th• .EPDA 552 program bas since been expanded, 
in this st1ady, the term "EPDA award••" refers to the first 
gren1p ot EPDA 552 awardees wb• began their program of 
advanc41d degree study in voeational ... tecbnical education in 
1970. 
EPDA Pa·rti·cdpant is used synonymously with ~ 
· A·ward·e·e {'~n EPDA Awardee abQve) • 
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__ Emp·hasis as used in tbis study strongly applies to the 
natur«, and extent of effort given to pr.oviding the content 
and experiences identified as needed for administering 
vocatio~al-teehnical educatiom prqgrams by vocational-
tech:nical school administrators. 
Junior and/or eommu.n·ity Colleges are two-year insti-
tutimns of higher educatiQl"J which ••may offer only a trans-
fer or university parallel curriculum, but more often also 
an occupational curriculum and other types of curriculum 
sucb as gemeral education, adult education, short c;;,urses, 
special lectt1res'' (Hopke, 1968). 
Occupational $ducation, frequently refe:rred to as 
vocational-technical education, "is a broad generic term 
used to include various educational programs which inte-
grate occupational and general education curriculum cen-
tent for a resulting 'unified approach' to the preparation 
of individuals for career employment and for continued 
study" (Briggs, 1971). It is described broadly by the 
u. s. Department of Health, Education, and welfare (1970) 
~s including 1rograms in secondary schools, junior colleges, 
and ad11lt education programs which are"· •• desigmed 
primarily to pr,pare P'1Pils for imm~uiliate employ11e:nt or 
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upgrading in an occupation or cluster of occupationstt 
(Briggs, 1971). 
Vo'eational Education is defined by Hopke ( 1968) as 
"Educat~on intended to prepare for •ntrance into a speci-
fie vocation, or for upgrading of persons already employed. 
The term is commonly limited to vocations below the col-
legiate level in preparation." Briggs (1971) says "It is 
specialized to a certain extent in that it prepares indi-
viduals to become immediately productive, upon graduation 
from th• program, in entry level jobs as non-professional 
specialists in business and industry and in the service 
areas." Graduates of vocational programs aie prepared for 
employment as skilled craftsmen, mechanics and repairmen 
0f various types, machine operators, etc. They are also 
prepared foJ: further educatiem at the college or university 
level. In our society, vocational education is generally 
offered at the ~econdary level in comprepensive high 
schools, area vocational schools, trade schools, and, to 
a lesser extent, in junior and community colleg,e·s. "In 
addition to its general education function, vocational 
education enables individuals (both in-school y0utb and 
adults) to prepare for initial employment, to up-grade 
skills for th•ir present jobs, and to re-train for career 
changes" (Briggs, 1971). 
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Voeation·al-Tctc-1:mical Education Admirris"trators, as U$ed 
in this study, refers to those individuals identified in 
Briggs' (1971} study as 
those individr4als who b•v• been assigned re-
sponsibility fer administering vocational and 
technical eduC?at:i,.0n programs in their institu-
tion or school system. In a metJ;"e>politan school 
syst:em, with couaprebensive high schools, this 
usually is the individual who serves as the 
director of all voc•tional, technical, and some-
times industrial arts programs for the total 
school system. In area vocational schools, this 
is the director, principal, or superintendent 
of the school. In junior·colleges, this usually 
is the dean or director of the vocational-
tecbnical division. 
Voeational-Technical Education is sometimes used 
synon,mously wi,th oecupational ec;!ucation (see occupational 
education above}. As the name implies, voc•tional-
technical education consists of two major eategories--voea-
tional •~ucation and technical education--whicb are dif-
feremt primarily by the educational level at which they are 
CHAPTER II 
REVIEW OF LITERATURE 
·The·rapid growth and advancement mad• in business and 
industry and the tremendous changes brought about by our 
advanced ttchnologies have brought with them a need for up-
, I 
dating our educational system to meet the needs of the 
nation's population today. Such rapid changes in techno-
logy as has been evidenced in this country during the past 
few years demand more relevant programs in our schools. 
A document prepared by the U.S. Department of Labor 
(1966) reports that the n••d for new technicians during 
the period 1963 to 1975--in addition to those currently in 
the labor force--will be in the order of 1,025,000, or an 
average of about 86,000 new technicians per year. This 
s·ame Department of Labo.r (1969) estimated the need for 
skilled specialists including operatQrs, craftsmen, and 
shop foremen to be in the order of 8,530,000 for the same 
ten-year period. 
Vocational education is rapidly moving into America's 
total educational system in an effort to meet existing 
and projected needs. Marland (1971) points out that 
,a 
19 
educational leaders are realizing the value of vocational-
technical education for meeting the needs of the general 
student population. The United State$ Congress and govern-
ment officials· have also recognized the value of vocational 
education as evidenced by the enactment of significant 
legislation. Marland (1971) says that the Congress has 
enacted more significant legislation in support of voca-
tional-technical education in tQe last one and one-half 
decades than in all of its previous history combined. 
Increased enrollments in vocational-technical pro-
grams also indicate the ·need for such training. The U. s. 
Department of Health·, Education, and Welfare ( 1970) re-
corded the enrollment in vocational-technical programs in 
1969 at just under a,000,000--an 89 percent increase over 
the enrollment in such programs in 1963. Enrollment in 
vocational-technical education programs in 1975 is esti-
mated at 14,000,000o 
Business and industry are recognizing the value of 
vocational-technical training for their employees. They 
are realizing that such training ean increase their pro-
ductivity and efficiency. Th-e U. s. Department of Labor's 
(1969) reports of current and projected needs of employers 
are more than twice the current and projected supply. 
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The Need for Professional Personnel in 
Vocational-Technical Education 
With the increase in the number of programs and the 
increased enrollment in these programs comes the need for 
greater numbers of instructional and ancillary staff. Don 
Davies, the As·sociate Commissioner for Educational Person-
nel Development with the tJ. s. Office of Education (AVA 
-
Journal, November, 1970), said that vocational education 
must double its teaching force by 1975 to keep pace with 
the projected enrollments and that even with no major 
change in the structure of education that we can expect 
8.7 million students in our traditional vocational pro-
gramso This is double the number of students in vocational 
classes in 1966. Another change that Davies foresees is an 
increased enrollment in post-secondary vocational programs. 
Davies fu~ther says that in 1975 we can anticipate that 
"vocational education will require 22,800 new secondary 
teachers, 14,600 new post-secondary teachers, and 1,400 
new adult teachers." 
These estimates are based on the normal growth of the 
tradi tiona 1 progra:ms already in existence. Add to these 
the estimated number that will be required by innovations, 
by the emergence of possible new programs and new appro-
aches such as vocational orientation in grades K-6, the 
cluster concept, etq., and the need tor vocational-
technical education personnel will be even greater. 
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The tremendous growth and expansion of the junior col-
·leges and technical institutes has contributed to the 
shortage of vocational personnel, as has the increased 
number of area vocational schools. 
The Need for Vocational Leadership 
There is much evidence that the major strength of vo-
cational programs are directly related to the d,dication 
of vocational education personnel who believe strongly in 
the work they are doing, thus, personnel of·the highest 
caliber and professional status have been sought. However, 
another area of concern has been recognized and is now 
causing many people to express concern for acquiring prop-
erly trained persons with the dedication and zeal needed in 
leadership positions other than just teachers of vocational 
educationo 
The shortage of personnel who are adequately prepared 
to administer vocational-technical education programs will 
be a crucial factor in its continued development and ex-
pansion. Miller (1967) say!S that the shortage appears to 
be acute in both existing and newly developed institutions 
and ''even in state departments of education.'' 
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With reference to the need felt by junior colleges, 
Roueche (1968) stated that "a shortage of qualified person-
nel to serve in top administrative positions has become 
(/ 
evident." 
In a survey of state departments of vo~at iona 1 and 
technical education and their designated university teacher 
education departments, Stevenson ( 1966) found that the rate 
of supply of potential administrators with master's and 
doctor's degrees to be less than one-third of the number 
needed. Twenty-nine state departments of education and 
179 teacher training departments in 111 institutions indi-
cated a need of 1,276 persons in these leadership categor-
iesz supervisors, 375; researchers, 104; teacher trainers, 
330; subject-matter specialists, 335; and directors, 132. 
Briggs ( 1971) states ttrat Darr-ell Ward told partici-
pants at a National seminar on Technical Teacher Education 
that uvocational education is currently experiencing the 
greatest need for appropriate and capable leadership i~ 
developmental and operational aspects of its program~" He 
put special stress on the need existing for "both in-
service and pre-service programs for leadership education." 
The u .. So Department of Health, Education, and Welfare 
(1969) estimated that between 1970 and 1975 a total of 
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1,920 administrative positions at the state level would 
need to be filled. 
Mil·ler ( 1967) says that there is an acute shortage in 
·administrative personnel in existing and ne~ly developed 
institutions, and even ,in state departments of education 
'''who are qualified to plan, implement, operate, and eva lu-
ate occupationa.l programs.'' 
Roy Roberts ( 196.5) says, 
••• vocational education is so vital to the 
national welfare that its development cannot 
be·left to the states working independently of 
each other. The mobility of the population 
and the c·onstant need for high standards • • • 
call for national leadership •••• 
Lowell Burkett (1970) says perhaps one of tbe key 
problems facing vocational education at the federal level 
is that there does not appear to be a common operational 
definition of vocational education among concerned federal 
agencies and between federal and state agencies; he further 
points to a specific need in vocational education leader-
ship on tbis level when he say·s, "It comes as no great 
surprise that this cenfusion exists, since many of those 
as·saming a federal policy-ma.king role lack knowledge and 
experience in vocational educat-ion." 
Obviously the need for leadership in vocational educa-
-· tion is great··, ·and the development of adequately prepared 
personnel appears to be a crucial factor to the continued 
development of vocational education. 
Leadersbip Progra'ms Call for 
R•levant Curricula 
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Recognition of the need for properly trained leaders 
was the 'first step in the right direction. Many states, 
districts, and educational institutions recognized the need 
and attempted to supply the needed, vocational personnel by 
recruiting .from industry, f~om the ranks of vocational 
teachers, and even from the ranks of the regular classroom 
teachers. However, one o:f the greater problems that col-
leges, universities, and state departments found ponfront-
ing them when they began to initiate new leadership develop-
ment programs was constructing and providing curricula that 
reflected the changes that had been occurring in all areas 
of the world of work; up-dated and improved curricula was 
needed that would produce th~ new type leadership called 
for ~o help solve many of the current problems and issues. 
A review of literature don·e by Briggs ( 1971) found 
that s1:udies by Wenrich· and Hodges (1966), Green (1966) ~ 
, Cla·rk (196'4) ~ Katz-"·-( 1966), and others indicated· that most 
institutions were basing their training programs on the 
assumption that· one common curriculum was sati,factory for 
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preparing administrators at all levels and types ot 
in st it u t ions • 
The inadequacy of such programs was emphasized by 
Barlo·w (-1969) when he said that automation and industriali-
zation are vital cogs in our nation's economyo With the 
majority ot our work force employed by industry, employees 
must be trained to meet these needs. This, he said, 11 is 
the job of vocational education. These needs are always 
changing and so must the role of education to provide 
people with the retraining needed." 
A Task F'oree Group in Oklahoma St'ate University's 
Institute for Adm·inistrators of Vocational-T~ch:mi:cal Edu-
cation Programs (..11.llly~ 1970) indicated a recognition of 
this.need when they suggested that 
in view of current changes in the Am<erican 
economy brought en by technological change, 
increasing mobility of pop11:1lat ion j increas-
ing size of the work force, greater role of 
women in the work force~ and urbanization 
of the population~ t1xpansion and improvement 
of vocational-technical education is a must. 
Other events were also producing evidence of an 
awareness of ill.'lladequacies in our educational programs. Up 
to this point in historyj the majority of citizens have 
been quite willing to take the word of the school board and 
of the teachers and admi~istrators that the schools were 
doing a good job. But evidence now indicates that this way 
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of judging the quality of education may be in for a change. 
Student protests, both at the high school and college 
levels, have, in the case of the curricula, opened the 
whole issue of whether education in America is reality-
related. 
Budgets and bond issues are being voted down in in-
creasing numbers. The u. s. Office of Education reports 
that voters approved less than 44 per cent of the $3.9 
billion in bond issues up for election in 1969. A decade 
ago 80 per cent of such bond issues were approved (Second 
Annua 1 Surve-y of The Public's Attitude Toward the Public 
Schools by George Gallup jl 1970). 
In this survey quoted above, the-Kappan editors 
worked for over a year with the DKF Ltd. to sample and 
report attitudes of the public toward schools. The Gallup 
International conducted the surveys and analyzed findings 
in 1969 and found that more than half of all parents of 
children in thee schools today have had some high school 
or college education.- The authors of this publication 
suggest that these well-educated parents are for education 
and are most likely to vote for financial issues; yet, they 
are also likely to be more critical of school policies and 
the achievement--or lack of it--shown by their own children; 
they are most likely to demand relevant curricula. 
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In this same survey, a clear majority 0f the high 
school juniors and seniors, by a vote of SS to 40, be-
lieved that the school curriculum in their own community 
needed to be changed to meet today's needs. 
Terry Spracney (-1971) suggested that 
• o o newly designed pro,rams, shitting of 
administrative and operational arrangements, 
and new directions of emphasis within our 
teacher training institutions must be achi-
eved if' we are to meet the new and expanding 
needs of vocational and technical educationo 
Other studies and surveys also point up the public 
interest and demand that relevant, up-to-date programs and 
curricula be providedo John Egerton (1967) found that of 
218 institutions in 17 southern and Border States, 58 per-
cent had, in the previous 6 years, made no program changes 
at all to train teachers for low-income students even 
though ther~ had been mueh evidence of the need for and 
initiation of special programs for this purpose in these 
areas" At the same time, in 79 percent of these insti-
tutio~s 9 staff members felt that the attention given the 
poor was a loing o~<erdue recognition of a fundamental weak-
ness iim American education. 
In 1968 a survey by the South,nrst Educationa"l Deve-
lopment Laboratory in Austin 9 Texas, showed that 41 per-
cent of the teachers in 35 Texas schools and 8 Louisiana 
schools with large numbers of underprivileged children, 
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had never attended any in-service course or professional 
conference dealing with poor childr,n. A companion survey 
of the colleges in that area discovered that 91 percent of 
those colleges had no pro9ram specifically designed to pre-
pare teachers of children of low-income families. 
Gradually at first, then with more emphasis, educators 
and leaders began to realize the need for up-dating and 
improving existing programs and curricula. Grant Venn as 
early as 1964 noted that 
Tecbn0logical change has, rather suddenly, thrown 
up a dramatic challenge to this nation's political, 
economic, social,_and educational institutions, 
•••• All levels of education, and particularly 
post-secondary education, must quickly move to 
assume greater responsibilities for preparing 
••• for the changed and changing world of 
technological work. Unles$ far more and far 
better education on the semi-professional, 
technical, and skilled levels is soon made ••• 
the national economy and social structure will 
suffer irfeparable damage. 
As the need for better qualified vocational leaders 
and the necessity of providing expanded, improved, and 
more relevant programs to produce these needed leaders be-
came recognized, steps were taken to alleviate the problem. 
Studies were conducted to determine tbe basic areas of 
competencies necessary for effective administration of 
vocational-technical education. One such study was con-
ducted by Briggs (1971'). By reviewing literature on the 
subject and pilot study critiques, he developed a 46-item 
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questionnaire which he administered to practicing voca-
tional-technical administrators of (1) area vocational 
schools, (2) metropelitan school systems, and (3) junior 
colleges; and then (4) to the chief school officers of 
these institutions to identify the subject matter areas and 
competencies and to determine which were common ''to and 
among administrators of vocational-technical education~" 
He :found (1) general agreement among the vocational-
technical administrators of the three institutions regard-
ing the relative importance of the basic competencies 
listed, (2) general agreement between the area school dir-
ectors and ~their chief school officers at the state level, 
(3) but significant differences among the responses of the 
chief school officers of the three types of institutions. 
He also found several significant differences between the 
· total group of vocational administrators and the entire 
group.of school officers. In all cases where this dif-
ference was significant, the vocat iona 1-technica 1 adi,iini-
st rators rated the competency higher than did the chief 
school officer. His study also indicated that all of the 
administrators who returned bis questionmaire felt that 
all of the competencies listed were relatively important 
in preparing individuals for admimistrative roles in 
vocational-technical educ~tic:,n as no computed con$e:nsus 
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index value fell below 3.0--a "desirable" competency on the 
rating scale developed by him (see Appendix A)--for voca-
t iona 1-technica 1 education administrators (Briggs, 1971) o 
With the type of groundwo·rk such as that done by 
I Briggs (1971) to determine the competencies needed by per-
sons administering vocat iona 1-te.chnica l education programs, 
it would seem that a basis for evaluating the adequ~cy of 
programs designed to prepare vocational-technical leaders 
and/or administrators had been developed. The need for 
such study and evaluation was emphasized by Shepherd (1954) 
when he pointed out that 
one of the major problems that confront the 
• o • administrator is that of providi~g the 
administrative ano supervisory leadership 
for carrying out an effective ••• curricu-
lum development program. 
He further says that the demand for providing programs that 
meet the needs of today's society makes it essential that 
administrators and curriculum designers study carefully the 
most effective means of developing such programs. As 
Briggs (1971) so well stated the problem: 
If university progrcilms for the preparation of 
vocational-technical administrators are to be 
meaningful and effective, their content must 
reflect contemporary practices and needs in 
the types of positions in which their gradu-
ates will be placed, as perceived by indivi-
duals currently serving in similar positions 
0 • • • 
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Developing New Programs 
Probably the most significant piece of legislation 
ever enacted in support of vocational-technical education 
leadership development came about as a part of the Amend-
ments to the Vocational Education Act of 19630 
Then, in 1967, Congress passed the Education Profes-
sions Development Act (Et'DA) to assist universities in 
preparing such personnel (Committee on Labor and Public 
We-lfare-: United States Senate, 1968) o Part of these 
funds are to be·directed toward the preparation of admini-
strators for occupa tiona 1 education programso Projects are 
being supported under Part F of EPDA for the first time in 
fiscal year 1970 through the Vocational Education Program. 
Until this yearj this program had been supported under 
EPDA Parts C and D only. Section 552 of Part F provides 
grants to institutions of higher education to support 
doctoral work for prospective leadership personnel in 
vocational education. Section 553 provides grants to state 
boards of vocational education to train personnel for the 
schools with particular attention currently being directed 
to providing programs for junior and community college 
personnel. Arnold (1970) says that 
Recent Congressional action has been a cata-
lyst not only for reviewing and restructuring 
the priorities and goals for vocational and 
technical education, but ••• for qeveloping 
the leadership required for attainment of 
those goals. 
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The need for reviewing and restructuring programs has 
gained recognition and a number of universities throughout 
the country are taking advantage of funds made available by 
the Education Professions Development Act to develop 11ew 
programs or to up-date existing ones for preparing admini-
strators of vocational-technical education. These vary in 
scope and content and include programs with degree arrange-
ments which combine subject matter, appropriate profes-
sional couJ;"ses, and/or experience. Others provide special 
year-long institutes, some of which grant a degree; still 
others offer short-teX'm institutes, or internships during 
which the potential staff member receives his initial 
orientation in an institution followed by a carefully 
supervised "on-the-job" internship. 
Since the matter of identifying and preparin9 leaders 
for vocational education is so great, nothing less will 
suffice than a national effort in both pre-service and in-
service development of such personnel traini~g. In line 
with this theory and in conjunction with the efforts of 
teacher training institutions and state agencies, the 
Federal Government not only encourages such prog.rams but 
exercises leadership in establishing them. Some of the 
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ways in which the Federal Government has exercised such 
leadersllip would includ·•-r ( 1) through the Higb·er Educa-
tional Personnel Training Progr·am (EPDA, Pa·rt a), the 
Federal Government supports fellowships and sbort~term 
training for higher education personnel; (2) strengthening 
developing institutional programs (ESEA) by providing 
support to developing institutions of higher education; 
(3) through the proposed administration bill, HR 16621, 
the Career Edu.cation Act, provides for the development of 
career education programs, particularly for community and 
junior colleg•s. one of the preliminary steps in the 
development of programs under this act would be the prepa-
ration of State plans in career education by commissions 
composed of community and junior college representatives 
as well as membe-rs of st·ate Boards of Vocational Education, 
the u. S. Office of Economic Opportuni t}' ,. the U. s. Depart-
-- ment of Labor, and others (U. s. Department of Heal th, Edu-
cation, and Welfare, !!!!,. Edttc-ation Prot'-es·sions, 1969-70). 
If such programs are to meet today's needs, however, 
the content and methods must be made relevant to c•rrent 
needs and demands and must continually be up-dated to meet 
future requirements of the positions of leadership which 
the graduates of such programs will ultimately hold. A 
review of the literature shows that many of these institu-
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tions have made innovations, improvements, and evaluations 
in att~mpts to provide relevant and worthwhile programs and 
training for positions of leadership. Some examples of new 
programs under auspices of various branches of the u. s. 
Office of Education are cited below: 
1. The Teacher Corps was established by the Cor1gress 
in 1965 to increase the educational opportunities for poor 
children by enabling collegee and universities to improve 
tbe ways in which teachers are trained and to permit school 
districts to impr·ove the ways in which teachers are pI.11.-
pared and t"be ways they teach. These programs have empha-
sized interdisciplinary involvement in educational research 
and training, relevant course-work, new instructional 
techniqu.es, new curriculum, community involvement, etc. 
2. Another program representing a joi,ning effort by 
two bur.eaus to improve educational programs for delinquent 
ch!ldren (directt1d t0 the goal of improving education for 
econGmica l ly d·eprived youngst·ers) is the Cerrect iona 1 Edu-
cation Program. These training projects are individually 
prescribed according to State Priorities and institutional 
needs, have flexible training arrangements, include team 
approaches, vocational education components, community and 
parental involvement, and often include practicum experi-
enc::eso 
3. The Ba-sic Studies Program supported training of 
teachers and other educational personnel who were concerned 
-with learning more about a particular academic discipline 
and how to teach it i-n the schools. For example, Port land 
State University and the Portland schools are cooperating 
in an in-service training project in reading for elementary 
tcta.cherso Teachers, principals, and supervisors in in:ner-
city schools were involved and the intent was to make 
cu.o:.ic.u.lum.-leaders out of the teachers so they could work 
with other teachers. Parents were also involved in working 
with the teachers. 
4. The Personnel Services Staff Program supports 
prejects to increase the competence of individuals who are 
serving 'Or 'intend to serve specialized personnel functions, 
to increase the supply of well-qualified pupil personnel 
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specialists available to schools, and to improve pre-
service and in-service training programs for pupil person-
nel specialists. 
S. The Teacher Development for Desegregating Schools 
Progrim'became operational foi the first time in fiscal 
year 1970. It is focused on strengthening the teacher 
training capacity of black colleges and on increasing the 
~bility of in-service educational personnel both in subject 
matter competence and in their ability to perform effec-
tively in interethmic and cross-cultural school and commu-
nity settings. Projects include both short-term institutes 
and long-term fellowship programs. 
6. The Trainers of Teacher Trainers Program (TTT) 
provides a process for engaging the full resources of uni-
versities, schools, and communities in creating effective 
new cooperative institutional arrangements for preparing 
educational personnel. This program supports institutions 
of higher education and State education agencies programs 
designed-to strengthen the pr-paration of key agents of 
change. 
7. The Educational Leadership Program supports pro-
jects to increase the competency of elementary and secon-
dary school administrators (especially in high risk inner-
city schools), to increase the flexibility of institutions 
to train administrators by programmatic and structured 
changes, to create new or improve existing training pro-
grams for admiaistrators, and to establish programs that 
provide for the training of trainers of administrators and 
other leadership personnel through cooperative arrangements 
between local and State Education agencies and institutions 
of higher education. 
8. The Media Specialists Program has projects to 
train specialized personnel to assist teachers in design-
ing, sel•cting, producing, and employing media for class-
room use. A principal emphasis has been to train personnel 
to assist teachers to employ sight and sound more creati-
vely as means of instruction. 
9. The School Personnel Utilization Program has 
funded projects which are formulating new school staffing 
patterns which will ultimately free teachers to assist in 
learning efforts of their children, and to encourage uni-
versities to make changes in in-service and pre-service 
programs. 
As stated by the U. s. Office of Education in sum-
marizing the purposes of many of the programs which have 
been funded by that office: 
It is also hoped that graduate programs for 
training personnel in these critical areas 
will be strengthened and expanded and that 
new types of pr.ograms will be developed, 
whether they be graduate degree programs or 
short-term institutes, which might serve as 
models for meeting urgent needs in higher edu-
cation (!.!!!_ Education Professions, 1969-70). 
According to Shepherd (1954)1 
one of the major problems that confront the 
••• administrator is that of providing the 
administrative and supervisory leadership 
for carrying out an effective ••• curricu-
lum development program. 
He further says that the demand for providing programs 
that meet the needs of today's society makes it essential 
that administrators and curriculum designers study care-
fully the most effective means of developing such pro-
grams.. The u. s. Office of ·"Education further emphasizes 
36 
the need for evaluation of such programs when it was said: 
A comprehensive evaluation and follow-up 
is planned for all participants in part E 
:fellowship programs and special projects 
in order to obtain a realistic view of the 
actual outcomes ot these training programs. 
The EPDA 552 programs currently being conducted in 
various universities across tbe country fall into this 
category, and it was this type of reasoning which prompted 
the formulation of the problem for this study. 
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A careful review of the literature bas shown that such 
authorities as the u. s. Office of Education; th• u. s. 
Department ot' Health, Education, and Welfare,; Do:n Davies; 
Lowell Burkett; Aaron MillerJ John Roueche; Lloyd Briggs; 
Melvin Barlow; William Stevenson and others point out a 
tremendous need, not only for training more ~rofessional 
personnel, but for providing more "relevant" training ir, 
our programs a:nd for evaluation of such programs which 
have been C,eveloped. 
As one ponders the demands for "relevant'' curricula, 
especially in vocational education, the question of how 
11 relevant" are our graduate programs--especially those 
newly initiated and/or up-dated through vocat iona 1 :funding 
for the purpose of preparing this new type vocational-
. technical education leaders and/or administrators--calls 
for attention. And it is through carefully developing the 
review of literature that the investigator concludes that 
ample evidence is presented for recognizing the need and 
the techniques that may be employed in determining the 
adequacy of some of these educational programs. It was, 
therefore, the purpose of this study to attempt to deter-
mine how much emphasis the eleven institutions which par-
ticipated in the first EPDA .552 Leadership Training pro-
grams in vocational-technical education were placing on 
the areas of competencies ·1deemed necessary tor such posi-
tions of leadership, as d~emed necessary by those indivi-
duals currently serving in such administrative positions. 
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CHAPTER III 
METHODOLOGY 
This study grew out of the need of colleges and uni-
versities which are initiating new or up-dating existing 
curricula for training vocational-technical leaders and/or 
administrators to be able to determine the adequacy of 
their curricula to prepare such vocational-technical edu-
cation leadership person11•l. The major purpose of the 
study was to determine the extent to which certain gradu-
ate programs in vocational-technical education are empha-
sizing, through content and training, acquisition of those 
basic skills and competencies necessary for individuals 
who are to administer vocational and technical education 
programso Specifically, skills and competencies chosen 
for the study were those identified and established by a 
representative group of vocational-technical administra-
tors. The secondary purpose of the study was to gather and 
collect data on a group of EPDA Leadership Development 
awardees which could be used for future reference and 
evaluation .. 
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Data collection was accomplished by mailing a closed 
questionnaire to the entire population ot EPDA 552 Leader-
ship Development award••• who started their programs dur-
ing 1970. These awardees were selected by their respective 
State Departments of Vocation·al Education, and one of the 
more important criteria used in making these selections was 
that the awardee have the potential tor leadership in 
vocational education. 
Subject matter areas and competencies listed on the 
questionnaire were obtained fr~m the study done by Briggs 
(1971), based upon the assumption that his data which was 
obtained from vocational-technical administrators would 
give valid information on the areas and ~ompetencies 
needed by persons in such positions of vocational leadership. 
Population 
The population for this study comprised the entire 
population of EPDA 552 Leadership Development awardees who 
received this award and started their Leadership Develop-
ment programs in tbe summer or fall of 19'70. Eleven insti-
tutions of higher learning were selected by the u. s. 
Offiee of Education to participate in this program and to 
develop comprehensive, graduate-level programs in vocational.-
technical education and were represented in this study. 
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Because all of the awardees were attending the eleven 
institutions, it was decided that each of the awardees 
should be included in this study. Also, it was felt that 
this would provide a better basis for evaluating the 
effectiveness of one of the first EPDA programs to be com-
pleted since it would gather information on all partici-
pants. This information could be used as a reference or 
for comparisons which might be desired later--information 
on either the programs or the participants. 
Instrumentation 
The instruments used in this study were a 40-item 
closed questionnaire ( see Appendix A) and a two-page per-
sonal data form (see Appendix A). The 40-item question-
naire was developed and used by Briggs (1971) to determine 
the areas of competencies vocational-technical education 
administrators perceived as being necessary for one to 
function effectively as a vocational-technical education 
administratoro The only r•vision made on this question-
naire was to revise the headings used so that they would 
measure the amount of emphasis that respondents (students 
enrolled in EPDA 552 programs in vocation~l-technical edu-
cation) perceived accorded to each area of study by their 
program/institution rather than the relative importance 
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that respondent·s in Briggsv study (vocatio:nal-tecbnical 
education administrat·ors) felt was needed to prepare 
individuals for administrative positions in vocational-
technical education. Where ratings 1, 2, 3, 4, and 5 were 
headed "no valu·Qlln "of questionable value 1 n "desirable," 
"necessary," and "absolutely essentialn in Briggs' (1971) 
study, they were changed to "not empha·sized JI" "emphasized 
little," ''moderately emphasized," "highly emphasized," and 
"absolutely required'' in this study. It was decided, with 
the ground work and research already done by Briggs to 
develop such an instrument and have it contain the neces-
sary items to identify the competencies of vocational-
technical administrators, that this was the best instrument 
to us·e. This was felt to be especially trne since the 
information sought by this study was compared with those 
findings of Briggsv study. 
The two-page personal data form used was developed by 
the invest-igato:r (see Appendix· k). A specia 1 effort was 
made to dev9lop a form which was brief and to the point, 
which would not request ~xcessive or extremely personal 
information, and which would yield information relative to 
this study and its purposes. 
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Data Collect iolrll 
Prior to administration of the questionnaire, the 
endorsement ot the U. s. Of:fic• of Education for the study 
and the informations desired was obtained by personal con-
tact with the Federal Director of "the EPDA ·programs. Upon 
receipt of this endorsement~ Lloyd Wiggins j) Director of 
Oklahoma State Univ\llrsityvs EPDA SS2 programj contacted 
each dirtiecto·r of EPDA 552 programs in the other ten parti-
cipating institutions to obtain permission for administer-
ing the questionnaires to individual participants. 
Orll~ EPDA participa~t from ~ach institution was oesig-
nat~d te s~rv® as a liaison p~rson betw~~n the r~searcber 
and all EPDA particip~nts within that institution. Qu~s-
tion~air®s for all participants in each institution w~r~ 
tb(!ll!'ll mail<e1d toi th(; liaiso!'!l p~rs@!5lll1l :for distributiolnl ~ icom-
pliet iolill 9 cU'IDd r@turl!"il·. The quest iol!iln~:1.ir<es were mai lied to 
tbs liaison persa~s at th@ ~lev~n participating institu-
tions at approximately the same time (see Append·ix A) and 
97 06 pl!i!r crent rietu.rlI'lls w~r~ received from participants in 
six inst i tut ioX'lls within approximately one month.; Approxi-
mat~ly two months aft~r the qu~stionnair(is w~r~ mail~dj a 
follow-tllp l~tt@flr (s1ee1 Appu1dix A} was Sl!lrllt to the liaison 
p~rson i~ th~ fiv~ i~~titutions which had not respond~dj 
r~sulti~g in r®turn~ from thr~e additional institutions 
of 61.S p•r cent of these participants. Representatives 
of the remaining two non-responding groups were contacted 
via telephone resulting in returns of 41.4 per cent of 
these two groups, giving a total of 77.7 per cent returns 
from all groups. 
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One hundred sixty award••s were initially nominated 
to participate in these programs. However, correspondeme• 
with liaison persons indi~ated a total of 154 persons en-
rolled in the eleven participating institutions at the 
time questionnaires were administered. This number has 
been used as the total population; however, the researcher 
excluded herself to avoid any possibility of biasing re-
sults, therefore, 153 EPDA participants are considered the 
population for this study. Of this number, 119 awarde•s, 
or 77.7 per cent, responded to the questionnaires. 
Stat istic·a 1 Procedure 
Data trom the returned questienmaires were recorded 
in tabulated form for co1n1•ni1111ce of handling, to simplify 
analysis, and to facilitate comparison with the data 
obtained from practicing vocational-technical education 
administrator-a by Briggs ( 1971). 
The null hypothesis is that there is no difference 
between the nperceptions of the EPDA participants as to 
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the amount- of· emphasis placed on identified sk.il.ls and 
. competencies in their programs 11 and t-h-e "perceptions of 
vocatia,nal;..technical ·administrators a·s to the importance 
of these skills and competenci.es in administering a voca-
tional education program.tt The chi-square method of sta-
tistical analysis--a non-parametric test--was judged to be 
appropriate since this procedure is normally used for test-
ing the signifiea·nce of the dive·rgence of one set of ob-
served :frequencies from anotber (Townsend, 1953). Accord-
ing to Popham (1961), "Chi-square is employed to test the 
difference between an actual sample and another bypothe-
tical or previously established distribution." The .os 
level of significance was selected as a basis for rejec-
tion or acceptance of the null hypothesis, meaning that 
any differences between these two perceptions at or beyond 
the .OS level of significance would be accepted as sta-
tistically significant, as opposed to a c~ance happening. 
A general requirement of the chi-square test is that 
fr11quenc.:ies in each cell should not be too small. Walker 
al'lld Lev (1953) suggest the followin·g "practical rules-of-
t·bumb" for testing significance by use of the tables of 
·· areas under the chi-square curve a 
1. If there are 2 or more degrees of freedom and 
the expectati~n in eaeh cell is more than s, the 
chi-square ttl:>le assul:'es a good apprpximation to 
the exact pr·C>b~bilities. · · 
''' 
2. If there are 2 or more degrees of freedom and 
roughly approximate probabilities are acceptable 
for th• test of. significance, an expectation of 
only 2 in a cell is sufficient • 
.3. If there ar• 2 or more degrees of freedom and 
the expectation in all the cells but one is 5 or 
more, then an expectation of only one in the remain-
ing cell is sufficient to provide a fair approxi-
mation to the exact probabilities. 
4. If the logic of the problem permits, combine 
some of the classes to increase the expectations 
in the cells when several cells have very small 
expectations. 
Cells have beem collapsed where appropriate to meet 
at least one of the above criteria. The major concern in 
the statistical analysis of data in this stqdy was to 
determine if there was agreement among those persons sur-
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veyed and if not, whether the differences were significant. 
The degree of relationship was not considered to be a 
major factor, therefore, the continguency coefficient was 
not determined. 
A consensus index value (a mean or average) rating 
was computed for each of the 40 items by multiplying the 
value of each response by the number of times that re-
sponse was chosen and dividing the sum of these products 
by the total number of responses given to that item. 
CHAJPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
The purpose of this chapter is to present and analyze 
the data relating to the question 
Are the universities which are participating in 
the national EPDA programs to develop new gradu-
ate programs and train vocational-technical lead-
ers providing and emphasizing the content and 
training which will help individuals acquire the 
basic skills and competencies deemed necessary 
for administrators of vocational-technical educa-
tion programs as identified by such administrators? 
In order to measure the extent to which institutions 
are, in their graduate programs of vocational-technical 
education, emphasizing the basic competencies necessary 
for leaders and/or administrators of vocational-technical 
education programs, it is necessary to locate a "yard 
stick" by which to measure. The most valid instrument 
that the researcher could find for measuring such "levels 
of emphasis'' was an instrument developed by Briggs (1971), 
Chief of the Bureau of Educational Personnel Development, 
Vocationa 1 Education Training Branch of the U. s. Office 
of Education and Director of the Feder a 1 EPDA programs. 
Briggs administered a 40-item questionnaire to practicing 
vocational-technical education administrators to identify 
and measure the levels of importance of basic administra-
tive competencies necessary for vocational-technical 
administrators. This instrument with the data obtained 
from 100 vocational-technical administrators was used as 
one set of data for this study and as a basis for measur-
ing the '''amount of emphasis'' perceived being placed on 
these same competencies by the first group of EPDA 552 
awardees after approximately one year of study in the 
EPDA 552 program. 
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This chapter is divided into four sections to pre-
sent a better over-all comparison of these data. The 
first section describes a comparison of the responses of 
119 EPDA 552 awardees with the responses of a 9rQup of 100 
vocational-technical administrators, using chi-square 
analysis. The second section presents the same data in a 
hierarchial ranking as determined from the consensus index 
values. The third section is a comparison of the signi-
ficance levels for each of the 40 items on the question-
naire. The fourth section is an analysis of pertinent 
factors g1eaned from the personal data sheets of the 
EPDA awardees although the information obtained from these 
data sheets has been more extensively summarized and 
presented in Appendix o. 
Respons•s of Vocational-Technical Administrators 
Compared with. Response·s of EPDA Awardees 
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This section describes a comparison of the responses 
of a group of 119 EPDA ssa award,es with the respon••• of 
a group of 100 vocational-technical administrators. The 
data from the responses of the 100 administrator~ ,as pb-
tained from a study-by Brigg~ (1971); the data from the 119 
EPDA awardees was obtained by administering the same 40-
item questiomn·aire (see Appendix A) to the first group of 
EPDA 552 award~es. 
The administrators rated, on a one- to five-point 
scale, the nrelative importance" they placed on basic ad-
ministrative competencies necessary to administer voca-
tional-technical education programs. Using the same one-
to five-point sea le, the EPDA awardees rated the "amount 
o:f emphasis" being placed on these same basic competencies 
in their respective programs. These data were then tested 
for significant differences using chi-square tests. 
Chi-square tests indicated that the following items 
bad differences in the direction of the administrators' 
ratings which were significant beyond the .001 lev·els 
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Item 
...!!!.:.. Subject Matte·r or Co!P!·"tnc-y Area 
1 Analys:f.s and Utilization of Manpower Dat·a in Educa-
tion 
3 Development and Organization of Occupational Educa-
tion 
7 Economic Justification tor Occupational Education' 
8 Huma·n Relations in Business and Industry 
9 Racia 1, Labor, and Management Conflicts· in Business 
and Industry 
10 Employee Motivation for Gre-ater Productivity 
11 Task Analysis and Job Development 
13 Curriculum Development and Evaluation 
14 Application of Current Theories of Learning to Occu-
pational Education 
15 Shaping Student Behavior and Personality Development 
16 Utilization of Systems Analysis in the Educational 
Process 
17 Trends and Developments in Educational Media 
18 Instructional Techniques for Occupational Education 
19 Organization and Administration of Adult Education 
20 Ef:fe·ctive Utilization of Educational Tests and 
Measurements 
21 Planning and Conducting Group Meetings and Seminars 
22 Guidance, Placement, and Follow-up Procedures in 
Education 
23 Establishing Effective School Relations w~th Busi-
ness and Industry 
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Item 
.l!2.:.. Subject Mat t•r or CO!!J?etency Area 
25 Utilization of Labor Market Theory in Planning Educa-
tional Programs 
26 Analysis an-d Use of Regional Economic Data in Pro-
gram Dev~lopment 
27 Program Planning and Development for Occupational 
Education 
31 Legal Aspects of Education and Their Interpretation 
32 Ef:fectitig Educational Change Through the Legislative 
Process 
33 Procedures for Financing State and Local Government 
34 Developing School Organization for Effective Manage-
ment 
35 Finance and Busin~ss Management of Schools 
36 Coordinating and Supervising Professional School 
Staff 
37 Developing Techniques for the Evaluation and Im-
provement of Education 
38 Computer Applications in Education 
39 Utilizing Political Skills for Effective Admini-
stration of Education 
40 Developing Effective School and Community Relations 
This indicates that the relative importance of these 
items, as rated by vocationa.1-technical education admini-
stratoX's, was significantly higher than the amount of 
emphasis bein9 placed on them in EPDA programs, as per-
ceived and rated by EPDA participants. 
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The following two items were significantly different 
beyond the .001 level, but in the direction of tbe 
awardees: 
Item 
..!!!.:. !ubje-et · Matt-n or Compe;terrcy Area 
28 Applications of Statistic·s in Education 
29 Designing a·nd Conducting Research. in Education 
This indicates that the EPDA awardees perceived that 
these two subject areas were receiving.more emphasis in 
their programs than vocational-technical administrators 
rated tma in relative importance as competencies needed by 
vocational-technical administrators. 
Of 33 items with differences significantly different 
at the .001 level, only two items have significant dif-
ferences because th·e EPDA awardees perceived those subject 
matter or competency areas as receiving more emphasis in 
their programs than vocational-technical education admini-
strato:i:s rated them in relative importance or being neces-
sary to ad111inister vocational programs. It is interesting 
te note that both items relate to statistical and research 
skil-ls. Care should be exercised that an erroneous assump-
· tion such as, "llPDA programs are highly ·emphasizing these 
two skills while vocational-technical educ·ational admini-
strators say they are not needed," not be made. Indica-
tions aX"e only that awardees perceive significantly more 
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emphasis being placed on these skills in their programs 
than administrators of vocational-technical ~ducation pro-
grams perceive necessary to the administration of such 
programs. This doesnot indicate that administrators do 
not perceive these skills as being important. Conversly, 
the consensus index values show that on the five-point 
scale, the administrators rated these two skills at 3.32 
and 3.37, respectively, in importance. In the hierarcbial 
ranking of data, the administrators ranked these two skills 
at the very bottom (number 40 and 39 respectively) of the 
40 competencies needed while EPDA awardees ranked them as 
number 1 and 3, respectively, in emphasis received in their 
programs. 
Item number 2, ''Technological Development a·nd Its 
Effects on Society,'' was, significantly different at the .02 
level, in th·e direction of the administrators. This would 
indicate that the administrators placed more relative im-
portance on this s.kill for administrators of vocational-
tecbnical education programs than the EPDA awardees per-
ceived that this competency or subject matter area was 
receiving in their programs of study. 
Tbe following two items were significantly different 
·at tile .OS level and in the direction of the administrators 
indicating, again, that the administrators placed more 
relative importance on these competencies than the EPDA 
participants felt them to be receiving in their programs: 
Item 
No. Subj1tet--Matt-e-r or Compet-ency Area 
6 Societal Implications of Urban Growth and Develop-
ment and the Resulting Needs for Education 
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24 Local, State, and Federal Responsibilities for Occu-
pational Education 
There were no significant differences in the relative 
importance placed by administrators and the degree of em-
phasis that awardees gave tor 
Item 
.1!2:.. Subject Matt-er or Competency Area 
4 The Effects of Poverty and.Economic Insecurity and 
Th~ir Implications for Educatic:11 
5 Providing Educational Opportunity for Racial and 
Cultural Minorities 
12 Contemporary Philosophies of Educ~tion and Their 
Significance for Occupational Education 
30 Utilizing Research Results for the Improvement of 
Education 
This would seem to indicate that for these four items, 
the awardees rated the emphasis placed on them in their 
programs as being close to the rating of relative impor-
tance the administrators had given to those competencies. 
Additional analysis, as shown in Table I, reveals that 
the·· consensus. index v~lues on these four items werfl essenti-
ally the same for administrators and EPDA participants. 
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Items 4 and 5 are closely related. The importance of 
providing training and aids for poverty groups--espeoially 
those caused by racial barriers and/or conditions--has 
been brought to the attentioa of many publics b>1 bbth pub-
·licity measures and by legislative mandates and appropri-
ations. It is evident that such measures would make both 
groups in this study more cogmizant of the need for infor-
mation and ski.lls in these areas. Item 12 is closely 
t 
allied to items 4 and Sin that these conditions have 
created more awareness·on contemporary philosophies and 
their signifioanc, to education., Both \<nowledge and pub-
licity usually have an indirect bearing on educational 
philosophies and financial renumerations usually have a 
direct influence on the amount and kinds of change initi-
ated. They are often used as a catlyst to effect desired 
cban-g_e(s) in education, thus, they indirectly bring about 
changes in the philosophies of educational personnel and 
. _p;_o,~ram c·ont-ent • 
These would be important considerations in up-dating 
curricula, espe~ially in vocational education. Therefore, 
it is not ~nexpected that the RPDA programs are emphasizing 
these areas nor that vocational-technical education admini-
strators recogni~e the need for skills and competencies in 
tht11se ar4'as. 
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A similar statement could also be made for item number 
30. Research and improvement of education have been re-
ceiving publicity and legislative direction during recent 
years. Again, these are factors that should have made ad-
ministrators and program plann•rs cognizant of the need for 
skills and competencies in these areas, thus, both study 
groups not dissimilar in perceptions of emphasis and need 
for such competencies. 
Hierarchial Ranking of subject Matter 
or Competency Areas 
In Table I, shown on the following page, the compe-
tencies or the subject matter areas have been arranged in 
a hierarchia 1 ranking ( from highest to lowest in importance) 
as determined by the consensus index values of each item 
as rated by the EPDA awarde•s. The ranking by vocational-
technical education administrators nas been placed beside 
the ranking 'by awardees for comparison purposes. The con-
sensus index values for each of the two groups is also 
included for general information·. This $ection is con-
cerned with these rankings. 
57 
TABLE I 
HIERARCHIAL RANKING OF SUBJECT MATTER OR COMPETENCY AREAS 
Rank Consensus Index 
EPDA. Admini- EPDA Admini-
Awardees· stra~or.s . Awardees strators Item No. 
1 39 4.13 3.37 29 
2 5 4.08 4.52 3 
3 40 4.02 3.32 28 
4 11 4.00 4.27 24 
5 29 3.81 3.76 .12 
6 3· 3.76 4.65 13 
7 22 3.75 3.85 30 
8 6 3.68 · 4. 43 , 27 
9 12. 3.65 ....25 7 
lQ 34 3.55 3.66 4 
· 11. 7 3.53 4.37 37 
12 32 a.so· 3.70 · 5 
13.5 27 3,43 3.79 2 
13.5 20· 3.43 3.90 14 
lS 2 3.39 4.67 40 
16 •. 5 15 3.35 4.18 · 11 
16.5 17 3.35 -4.10 19 
.18· 1 3.31 4.74 23 
19.S 13' 3.28 · 4.20 8 
19.5 37 3.28 3.58 6 
21 .31 3.26 3.74 16 
22 10 3.23 4.31 34 
23 18 · 3.21 3.96 32 
24.5 9 3.19 4.33 22 
· 24.5 4 3.19 4.54 36. 
26 19 3.16 3.93 1 
27 16 3.15 4.17 21 
28 33 3'. 11 3.67 20 
29 28·· 3.07 3. i0 17 
31 8 3.00 4.36 18 
31 25 3.00 3.82 26 
31 22 3.00 3.85 39 
33 30. 2.97 4.18 15 
34 21 2.91 3.86 33 
35.5 24 2.88 3.84 25 
35.5 13 2.88 4.20 35 
37 36 2.84 3.61 38 
38 38 2.80 3.47 9 
39 35 2.76 3.64 10 
40 26 2.73 3.81 31 
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The rasponaas trom tb·e .. BPDA award••• ware combined tor 
ea·ch ot tba :ltema listed on tbe quaat:lo:nna:Lre and the con-
s,nsus index value for each item was determined. The 40 
items were then ranked on the basis of their consensus in-
dex values. These rankings and consensu$ index values are 
then shown in table form along with the hierarchial ranking 
and consensus index values obtained from the administrators 
for ,ach ot the 40 items. 
In compari~g the hierarcbial rankings by both groups, 
those rankings differing by 20 or more points were items 
29, 28, 6, 12, 4, 18, 3S, 36, and S (listed in declining 
order of differ•:nces from $8 points for item 29 to 20 
poiJtts for item S). Especially interesting is the obser-
vation that of the four items having ne significant dif-
ference, three (items 4, s, and 12) are included in the 
nine items with the D1ost variations as to hierarchial 
rankings. 
Those iteD1$ ranked closest together in both hierarch-
ies ares item 9, ranked number 38 by both groups; item 19, 
ranked 16.S and 17 ,· respectively, by- the EtPDA group and the 
administrators; iteDls 15, 17, and 38, ranked 33 and 30, 29 
and 28, and 36 and .37 respectively; item 11, ranked 16.S 
by the EPDA group and 15 by the ad•inistrators; and item 
27, ranked 8 and 6 respectively by the two groups. 
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Ten items had consensus index values differing 1.00 or 
more. These (listed in order of differences from most to 
least) were1 
Item 
~ Subject Matter or Co9!t-ency Area 
23 Effective School Relations with Business and 
Industry 
18 Instructional Techniques for Occupational Education 
36 Coordinating and supervising Professiona 1 School 
Staff 
35 Finance and Business Ma~agement of Schools 
40 Developing Effective School and Community Relations 
lS Shaping Student Behavior and Personality Development 
2~ Guidance, Placement, and Follow--up Procedures in 
Education 
31 Legal .J\spects of Education and Their Jnterpretatio:n 
34 Developing School Organization for Effective Manage-
ment 
21 Planning and Conducting Group Meetings and seminars 
Analysis show all of these it•ms to be significantly 
different at the .001 level and three of the-.n, (item$ 18, 
36, and 35) to have hierarchial ranking differences of 
more than 20 points. 
The consensus index values for administrators ranged 
from 3.32 to 4.74 with a mean of 4.09 while for EPDA 
awardees, the range was 2.73 to 4.13 with a mean of 3.29. 
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This indicates that, in general, the administrators rated 
the 40 competencies higher in importance than -the EPDA 
awardees perceived as being emphasized in their programs. 
One possi~le explanation for this difference might be 
·· that having had practical experience as a vocational-
technical education administrator and having experienced 
actual problems relating directly to many of the items, 
administrators recognize the importance of the competen-
cies or may tend to rate them higher in importance because 
of a special or recent problem. It is also possible that 
the EPDA participants may, at the time the questionnaire 
was administered, have been too close to their programs 
and the difficulties encountered, or too unfamiliar with 
all portions of the program or competencies to accurately 
recognize the skills being gained or to recognize how much 
each item was actually being emphasized. It is, indeed, 
possible that many skills are being emphasized and gained 
that may not be realized until viewed in retrospe·ct. It 
would be interesting to see how thes-eEPDA participants 
would rate the amount of emphasis each item received in 
their programs after the program has. been completed, or 
even one year after the program has been completed. 
While the lowest consensus index value computed for 
administrators was 3.32, indications are that on a one- to 
61 
:five-point scale, that item was "judged by this group to be 
somewhere between 'desirable' and •necessary• though closer 
to the forme-r" (Briggs, 1971); for EPDA participants, the 
lewest consensus index value was 2.73, somewhere between 
"not empbasized 11 a-nd '''emphasized little," but closer to the 
latter. Eight items received consensus index values of 
less tban 3.00 by EPDA participants. These area 
Item 
-.?!!..:.. Subject Matter or Competency Area 
I 
15 Shaping Stud•nt Behavior and Personality Develop-
ment 
33 Procedures for Financing State and Local Government 
25 Utilization of Labor Market Theory in Planning Edu-
cational Programs 
3S Financ._ and Busin•ss Manage•nt of Schools 
38 Computer applications in Education 
9 Racial, Labor, and Manag·ement Conflicts in Business 
and Industry 
10 Employee Motivation for Greater Productivity 
Jl Legal Aspect·s of Education ·and Their Interpretation 
Items 10 and 15 deal more directly with classroom 
teaching. Since one criterion used by mo$t states :for 
selecting EPDA awardees was experience in teaching or in 
administering a vocational-technical education class or 
program, it would seem that the awardees should be con-
sidered proficient.in communicating these skills; thus, it 
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could pe -·expected that less emphasis would be placed upon 
these skills in advanced degree programs. At the same 
time, most administrators of vocational-technical education 
programs would be confronted almost daily with teachers and 
the problems in this area. Thus, administrators might be 
expected to rate these skills higher since they would 
probably thi~k of them as skills needed by their teachers 
more than by themselves& 
Item numbe·r 38, "Computer Applications in Education," 
received q consensus index value of only 2.84 by the EPDA 
awardees. This may be becaus, computer science courses are 
generally considered elective, not required, courses. If 
this were true in institutions included in this study, the 
amount of emphasis, as rated by BPDA participants, could 
be expected to be relatively low even when programs inclu-
ded short or introductory syllabuses in computer applica-
tions. Practicing administrators could be expected to 
appreciate the possible values of such knowledge to their 
organization and to, perhaps, rate them slightly higher. 
While the consensus index values for this item are 2.84 
and 3. 61, the hierarchia l ranki.ngs are 37 and 36 for EPDA 
awardees and administrators, respectively. 
only t·hree items had consensus index values higher for 
EPDA awardees than for administrators--items 28, 29, and 
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12. Items 28 and 29 are the only two items with signifi-
cant differences which were significantly different because 
of higher ratings by EPDA participants than by the admini-
strators; item 12 was not significantly different fQr the 
two groups. 
Item 35, "Finance and Business Management of Schools," 
seems to merit consideration since there is a wide dif-
ference in both the hierarchial rankings and the consensus 
index values, as well as a high statistically significant 
difference. EPDA participants ranked this item as .35 • .5 in 
emphasis received while the administrators ranked it as 
number 13 in competencies necessary to administer voca-
tional-technical education programs. The consensus index 
value on this item was 2.88 for EPDA awardees while it was 
4.20 for administrators. This would seem to indicate the 
possibility that this is a competency needed by vocationa 1-
technica l education administrators that these programs are 
not emphasizing strongly enough. This item was also 
significantly different beyond the .001 level. 
Items 21, 22, 23, and 36 not only bad differences 
significant at the .001 level, but bad relatively wide 
differences in the hierarchial rankings and in the con-
sensus index values between both study groups-. With dif-
ferences in all three measurements, these areas would 
seem to merit careful consideration by program planners 
of advanced degree programs in vocational-technical 
education. 
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Table II on.the following page gives the item number, 
the chi-square computations, and the level at which that 
item was significantly different. Some cells were collap-
sed when too few responses appeared in those cells. This, 
of course, altered the degrees of freedom, thus altering 
the chi-square table value to which the calculated chi-
square value was compared. For this reason, the table 
values for the different levels of significance were shown. 
Two levels are shown whem tbe computed chi-square value 
falls-between two levels on the table. When an item had 
no significant difference, t.h• .OS level only was given. 
When an item was significant at the .001 level, only the 
.001 level of significance was shown. 
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TABLE II 
LEVBI.S OF SIGNIFICANCB 
Item Calculated 
Ne;• Cid-Square df .. os ,·02 .01 .001 
1 35.33 3 16.27 
2 11.27 3 9.84 11.34 
3 18.16 2 13.82 
4 4.69 3 7.82 
5 4.48 3 7.82 
6 9.03 3 7.82 9.84 
7 24.81 4 18.46 
8 48.78 3 16.27 
9 32.39 4 18.46 
10 41.26 4 18.46 
11 33.42 3 16.27 
12 1.77 3 7.82 
13 54.76 2 13.82 
14 16.57 3 16.27 
15 32.00 3 16.27 
16 16.85 3 16.27 
17 31.29 3 16.27 
18 88.68 3 16.27 
19 31.41 3 16.27 
20 20.27 4 18.46 
21 45.96 4 18.46 
22 71.31 4 18.46 
23 110.10 3 16.27 
24 1.32 2 5.99 7.82 
25 44.93 4 18.46 
26 33.66 4 18.46 
27 40.71 3 16.27 
28 35.53 3 16.27 
29 38.47 3 16.27 
30 3.75 3 7.82 
31 55.07 4 18.46 
32 30.43 3 16.27 
33 40.01 4 18.46 
34 45.75 3 16.27 
35 71.99 4 18.46 
36 84.45 4 18.46 
37 44.18 3 16.27 
38 39.33 4 18.46 
39 38.96 4 18.46 
40 70.53 4 18.46 
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Computations indicate tbat although differences in 
item number 2 are significant at the .02 level, Table II 
shows that the level of significance is near the .01 level. 
The subject matter or competency area for item number 2 is 
"Technological Development and Its Effects on Society." 
On a five-point scale, the mean rating of this item by 
EPDA awardees was 3.43 while for administrators it was 3.79. 
Items 6 and 24 are not far from a significance level 
ot .02 although the computations must be stated as being 
significant at the .os level. This is especially true of 
item 24. 
Personal Data Factors 
Analysis of the personal data she·ets of EPDA awardees 
(see App·endix D) revealed tew set patterns. The heaviest 
concentration of awardees came from the fields of T & I 
(including industrial arts), business, and agriculture 
while the fields of technical education, health, and home 
economics bad low representation. Internships were com-
pleted primarily in universities and State Departments of 
Vocational-Technical Education with the majority in the 
area of administration. 
In summary, this chapter has covered all aspects of 
the study which compared the responses of EPDA partici-
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pants to the responses of vocational-technical education 
administrators. Responses of these two groups were com-
pared using chi-square analysis to determine significant 
differences between the RPDA awardees' perceptions of the 
emphasis given to competencies in their programs and the 
administrators' ratings of those competencies deemed 
necessary to administer vocational-technical education 
programs. The competencies, or subject matter areas, were 
then ranked in a hierarchial fashion based on the consen-
sus index value each item received by RPDA participants, 
and a comparison of the hierarcbial rankings for both study 
groups was given. The levels of significance, along with 
tbe chi-square computations for each item, were given for 
a better comparison. Finally, some pertinent factors 
obtained from the personal data sheets of RPDA awardees 
were given. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Summary 
}iaving finally "come into its own," vocational-
technical education has experienced rapid growth and expan-
sion during the past five years. Area vocational schools 
increased approximately 70 per cent from 1967 to 1970; each 
year new junior colleges open their doors, usually with 
emphasis upon vocational-technical programs; and colleges 
and universities are now offering programs in vocational-
technical education. 
Creating and expanding vocational programs have cre-
ated acute shortages of adequately trained personnel. 
Recognizing a dire need for qualified administrative lead-
ers in vocational-technical education, Congress passed the 
Educational Professions Development Act (EPDA), one part 
of which was concerned with assisting universities in 
developing new programs on the graduate level to prepare 
administrative and leadership personnel in vocational-
technical education. 
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One of the problems facing universities which have 
initiated these new graduate programs is determining the 
adequacy of these programs _in preparing vocational-tech-
nical leadership personnel--making certain that these new 
programs are emphasizing the skills and competencies n~eded 
to administer vocational-technical education programs. The 
purpose of this study, therefore, was to determine whether 
or not these graduate programs are emphasizing the content 
and training needed to provide the basic skills and compe-
tencies necessary to administer vocational-technical educa-
tion programs. Specifically, these were skills and compe-
tencies that were identified.and established by a represen-
tative group of vocational-technical admimistrator-s. A 
secondary purpose was to gather and collect data which 
could serve as a basis for future evaluations of the 
national EPDA leadership training programs. 
The study was limited to the first group o·f EPDA 552 
awardees after approximately one year in the program com-
pared to a group of vocational-technical education admini-
strators which had been previously surveyed by Briggs (1971). 
In analyzing the data, comparisons were mad~ of the 
responses between· BPDA award .. s ( to measure the amount of 
emphasis specific competencies or subject matter areas 
received in graduate programs in vocational-technical 
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education) and vocational-technical education administra-
tors (to measure the competencies needed to administer 
vocational-technical education programs). The null hypo-
thesis was that there would be no difference in the per-
c•~tions of the two groups. The responses were tabulated 
and chi-square was used to test the hypothesis. The con-
sensus index values were also computed for each of the 40 
items on the questionnaire administered and these values 
were then used to arrange the items in a hierarchial rank 
order for a more complete comparison of ratings by the two 
study groups. 
Findings and Conclusions 
1. Statistical analysis of data from the returned 
questionnaires indicated that, in genera 1, vocationa !-
technical education administrators rated the 40 competen-
cies higher on a one- to five-point scale in measuring the 
necessity of those competencies for administering 
vocational-technical education programs than did t'he" EPDA 
participants in measuring the amount of emphasis those 
items of competency were receiving in their graduate pro-
grams. This indicates that vocational-technical education 
administrators consider these competencies more necessary 
to administer vocational-technical progra•s thanEPDA 
participants perceive them as being emphasized in their 
graduate programs of vocational-technical education. 
71 
2. Of the 40 items on the questionnaire, ~tatistical 
analysis showed 36 to be significantly different at or be-
yond the .05 level. Of these 36 items, 34 were significant 
at or beyond the .02 level and 33 were significant at or 
beyond the .001 level. 
3. Of the 36 items with sta~istically significant 
differences at or beyond the .OS level, only two items 
were significantly different because of higher ratings by 
EPDA participants than by vocational-technical education 
administrators. Both of these items were significantly 
different at the .001 level and both related to research 
and statistic~. This indicates tbat 34 of the 40 items 
were considered more necessary to administer vocational-
technical programs by such administrators than EPDA par-
ticipants perceived them as being emphasized in their pro-
grams; and the only two ite-ms ·.EPDA participants perceived 
to be receiving more emphasis than vocational-technical 
·· administrators perceived necessary to administering such 
programs were items dealing with research and statistics. 
4. In the hierarchial rankings by both groups, nine 
ite~s had differences of 20 or more poin~s~ Three of these 
were items which showed no statistically sdgnificant 
differences, and the two with the most differences in the 
hierarchial rankings were the only two which were rated 
higher by theEPDA awardees--items 28 and 29. 
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S. Items which were significantly different and which 
had wide differences in both the hierarchial rankings and 
in the consensus index values were items number 36, 35, 23, 
22, and 21. These items should probably be given specia 1 
study and consideration in planning programs to train 
leadership and administrative personnel in vocational-
technical education. 
6. The information and data collected in this study 
does provide a basis which could be·used for future evalu-
ation(s) of programs designed to prepare vocatio:nal-
technical administrators. 
By carefully studying and analyzing the finding of 
this ·study and comparing them with the findings of Briggs 
(1971), the researcher would conclude that there are some 
considerations which could help planners of graduate pro-
grams designed to prepare vocational-technical leaders and/ 
or administrators. 
Brigg"S' {'1971) findings indicated that in genera 1 
·vocational-technical administrators considered some identi-
fied competencies more necessary for administrators of 
vocational-technical progra,ns than did their chief school 
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officers·. The findings of this study seem to indicate 
that some of these same competencies are receiving less 
emphasis in graduate programs designed to prepare voca-
tional-technical education leaders and/or administrators 
(as perceived by a group ofEPDA 552 participants currently 
enrolled in these programs) than practicing vocational-
technical administrators say are needed by such administra-
tors. Since program planners of such vocational-technical 
education programs are more often chief school officers 
than vocational-technical administrators, perhaps a "second 
look 11 at some of these competencies by the planners of such 
programs might be beneficial. 
According to interpretations by the researcher, items 
needin·g to receive special study and consideration by pro-
gram planners of graduate programs in vocational-technical 
education include: 
Item-· 
~ ·subi!c:!:-Matn·r or··eomprten:c, Area 
22 Guidanc·e, Placement, and Follow-up Procedures in 
Education 
i3 Establishing Effective School Relations wi'th Busi-
ness and Industry 
31 Le9al · Aspects of Education and Their Interpretations 
33 Procedures ·for Financing State- and Lo,ca 1 Government 
34 Developing Scheol Organization for Effective 
Management 
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Item 
Ne,. ·SU'bj•ct Matt•r -or·eomp•t!!ey Area 
35 Financ-e-· and Business Management of Schools 
All six items had significant differences beyond the .001 
level and all-received a consensus index value of less than 
3;;00 by··EPDA participants and/or a consensus index value 
diffe-ren-ce (between the two study groups) of more than 1.00 
for th-e- EPDA participants and the vocational-technical 
administrators. Briggs' (·1971) findings would tend to 
substantiate this conclusion. Although he found no signi-
ficant difference in the ratings of competencies needed to 
·administer vocational-technical education programs between 
the three groups of vocational-technical administrators, 
items 23, 33, 34, and 35 were among those for which he 
found significant differences be-tween the ratings by the 
total groups of vocational-technical administrators and 
their chief school officers, with these differences being 
in·tbe direction of the administrator·s·. Items 22, 31, 33, 
·· ·and 35 were among those for which he found· significant 
differences in the re·spo:nses of junior college deans of 
vocational-technical education programs and their presi-
dents, with these differences being in the direction of the 
college deans. And his computat-ions show significant dif-
ferences in the responses of the chief school officers 
themselves for item·s 22 and 3!, with both bei-ng "'rated 
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notably higher by area school coordinators than by junior 
college presidents and metropolitan school superintendents'' 
(Briggs, ·1971). Also, items 31, .33, and 35 had the greater 
differences in his rankings of the consensus index values 
·· tor vocational-technical administrators and the chief 
school officers in his study. 
Another important consideratien for it-em '2·!, ''Estab-
lishing Effe-ctive School Relations with Busine-ss and Indu-
stry," is that it was ''ranked as number one or 'most 
important' in the hierarchia l order" of competencies needed 
by vocational-technical administrators by both the voca-
tional-technical administrators and their chief school 
officers in Briggs' (1971) study, yet it received a ranking 
of 18. in emphasis received b'y EPDA participants. At the 
same time, the computed chi-square value for this item was,-
by far, the highest of any of the 40 i t•ms ( 110.10) while 
the chi-square table showed the significance level of .001 
to be only 16.27 for this item, indicating that if a con-
tinuous table of chi-square values were available, the 
significance level for this item would be far greater than 
a· .001 level. 
Items 36, 40, 28, and 29 would also seem to merit 
consideration. The computed chi-square values for items 
36 and 40 a-re among the highest six values and both items 
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received consensus index values differing more than 1.00, 
as did item 29. Item 36 also had a hierarchial difference 
of 20.5 points between the two groups studied in this 
study which seems rather significant. Paraphrasing Briggs 
(1971) concerning items 40 and 23, although the two items 
were similar, they were physically separated on the ques-
tionnaire (one on each of the two pages), yet both the 
vocational-technical administrators and the chief school 
officers rated item 23 number 1 and item 40 number 2. Tb• 
EPDA awardees rated item 23 as number 18 and item 40 as 
number lS in emphasis received in their program·s. Coupled 
with this conclusion by Briggs (1971) is the observation 
that the chi-square value computed for item 40 was 70.53--
considerably above the table value of 18.46 required to be 
significant at the .001 level; this item also had consensus 
index value differences of more than 1.00 for the voca-
tiona 1-technicra 1 administrators and the EPDA awardees. 
Items 28 and 29 are worthy of consideration primarily 
because they were the only two items rated higher by the 
EPDA awardees as to emphasis received in their programs 
than rated by the vocational-technical administrators as 
needed in pe-rforming their jobs. In the hierarchial rank-
ings, tbe vocational-technical administrators rated item 28 
asnumbe-r 40 and item 29 as number 39 in tbe competencies 
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ne-eded for their jobs;· the- EPOA awardees rated item 28 as 
number 3 and item 40 as number 1 in the list of compe-
tencies emphasized. It is interesting to notice that even 
the chief school officers in Bri-ggs' (1971) study ranked 
these two items as number 39 in competencies needed. 
Analysis of the pers·onal data sheets of the EPDA 
awa-rdees (see Appen·dix D) revealed few set patterns. 
According to the researcher's interpretations and con-
clusions, some of the characteristics that might merit con-
sideration by those who select future awardees and/or pro-
gram planners would include (1) Major Areas of Study and 
(2) Internships, with special notation given to the find-
ings that the heaviest concemtration of awardees came from 
the fields of T & I (including industrial arts), business, 
and agriculture. The fields of technica 1 education, hea 1th, 
and home economics had low representation both in the areas 
from which awardees were selected and in which the advanced 
degree was sought. If a 11 areas need to be represented by 
those trained for leadership positions, then careful 
attention should be given to this finding. 
Internships were completed primarily in universities 
and State Departments of Vocat iona 1-Technica 1 Education, 
and the heaviest concentration was in administration. This 
would appear to be in harmony with the purposes of the 
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programs to train vocational-technical leaders and/or 
administrators, 
Recommendations 
It is recommended· that i 
l. The findings of tbis study be made available to 
those planning le·ad·e-rship training programs in vocational-
technical education since it indicates possible areas of 
competencies needing more emphasis. 
2. In designing graduate programs for the development 
of leadership personnel in vocational-technical education, 
that the fi"ndings of·tbis study be supplel!lented with the 
·considered judgments and recommendations of vocational-
technical administrators in light of job objectives. 
Suggested fol low-up studie·s might include I 
1. A survey of these same BPDA participants at the con-
clusion----o-f their graduate programs to determine 
· · wntner·-ttreir· peree·ptio11s et the -aaeamt of •·•Pllt•·s'-·• 
phe.d ·-·~n· -va-rieus co ... t-ncies bad clianged. 
2. A s:urvey · of_ tlrtrn ·saiftr·BPDA· parti-eipants on·• or two 
years a:ft-er creapletion of their graduate programs t.o 
dn.-rmine ·wlfe·"tu-r- their perceptions of the anaeut of 
empha-si-s .. ·placed ·on th• various· compet·encies had 
cba11ge-d. 
·:3. A survey of these same EPDA participants at the con-
. clus.icm 0£ their graduate programs to d·e·termine the 
cor:i::elation· between the ratings of competencies 
. de.e.me.d~ecessary by vocational-technic.al education· 
administrators and· the amount of emphasi~ the BPDA 
participants perceived their programs to have given 
these same competencies upon .completion pf these 
programs,. 
4. A survey of these sannr EPDA participants one or two 
years after completion of their graduate program~ to 
determine the correlation between the ratings of the 
administrators in this study and the same EPDA par-
ticipants at that time. 
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5-. A survey of tb•se sam•· EPDA participants one or two 
ye.ar.a aft.e..r completion of their graduate programs to 
dete%'mine the correlation between the two groups as 
to the basic competencies deemed necessary to admini-
ster vocational-technical education programs, after 
t-he EPDA awardees have been employed in leadership 
positiens in "ocational-technic.al education. 
6. The identification of basic competencies necessary 
for leadership ·roles in such areas as curriculum 
dev.elopment, facilities planning, finance and/or 
business management of vocational schools, etc. 
7. The development of alternative methods and/or instru-
ments for evaluating the effectiveness of graduate 
programs for the preparation of leadership personnel 
for vocational and technical education. 
Such studies or projects could be worthy contributions 
to the profession. 
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(Cover letter to liaison persons who att-e-rrcte-d EPDA Westerl'j 
Recgiona 1 Conference) 
June 11, 1971 
(Inside Address) 
(Salutatfon) 
I prize·our Regional Conference last month for several 
reasonso For instance, it was good that so many of us 
got to meet and talk with each other. But one of the 
especially xewardi.mg be.nefits for me was your agreeing 
to coordin.ate the questionnaires for my dissertation 
with the EPDA participants at your institutiono 
As we discussed at our conference, yeur director has been 
contacted and.his agreement received so I am now sending 
my questionnaires to you so that you can get all (number) 
participants at (name of institution) to complete them 
a:nd r.eturn them to meo A self-addressed, stamped folder 
is enclosed for your convenience in returning the question-
naires to meo I am boping to get a 100 percent return 
from eur greups, and I am h0ping to get this 100 percent 
return this summer so that I can complete my dissertation 
while I am interning this fa 11. 
A ltbough mere words cannot express how much I appreciate 
your help, I will .again s.ay "thank you" and hope that you 
know my sincerity and unde·rstand the degree of thankfulness... 
Sincerely, 
Mrso Amanda Copeland 
Enclosure 
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(Cover letter to liaison person in East·ern Region) 
June 11, 1972 
( Inside· Address) 
( Salutation) 
At our EPDA Western Regional Conference in Stillwater last 
month, I talked with representatives from other institu-
tions about my pending dissertation wbich will r~quire i~-
formatio:n from each of the 160 EPDA participantso Aft~r 
cemfierring with these representatives, it was unamiously 
agr<eied that probably the best way for me to get the imifoir-
mation I neied W(')Ulli!J be to send all forms to o:nie individual 
at each institution and let that individual coordimat~ and 
''coerce'' emough to get .each member of his group to complietlil 
thE" forms for DWo These representatives from thos<e ill!ilsti= 
tuti&ms who were present at oar eonfer.ence agreed to Slfil'"ll® 
as coordinator for their group and you were suggeJsted as 
the individual from your institution that I should ask to 
act as coordinatoro 
Official agreement for my topio and questionnaires has be~n 
received from the Washington office and from your director 
so everything is legal and "above board." 
Perhaps I s~em presumptious in sending these forms to y-ou 
wi.thout obtair:lling your permis.sion first,· but I lear~tfid at 
our conf~r~nc~ that som~ of the participants do not have 
summ@r programs and that after the middle of Jun<!I many will 
not m~t1t again as a group for perhaps a year o Th®ril!f0r~ 9 
I am taking th~ liberty of mailing all the forms for your 
group to you and asking you to get each participant to fill 
th~m il!:ll for m'io Thl!ly could return them individually 9 how-
~v~r j thos~ at our con:fier~nce said they would collect th<im 
and r~turn them t~ m~ in one package as this would insur~ 
b@ltt(jjr rieturnso I .am hoping that you will do so, too, al!!lld 
am ~ncl@sing a s~lf-addr~ssed, stamped folder for this pur= 
poseo Hop®fully 9 100 percent returns can be gotten from 
s'Uch a g:r~up of potential leaders, and I am hoping for 100 
pi!!rce!llt J:'(jjturns this summer so that I can c0>mplete my 
diss~rtatian wh~l~ I am interning this fallo 
I hope that I am not presuming nor asking to-o mtielTo Th~ 
indiv:idua 1 who sugg~sted that you would do this for m~ 
(Name of Individual) 
'Page 2 
June 11, 1971 
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assured me that you .. would net mind. Certainly, your eff©>rts 
in my .:b:e.ba lf will .b:e. very mu.eh -appre-ciated an:d i-f I can 
return the favor, I will ·be happy t0 do soo 
Here's hoping that your conferemce goes as well as ours 
dido 
Sincerely, 
Mrso Amanda Copeland 
Em closure 
(Follow-up letter) 
August 1.5, 1971 
(Inside Address) 
(Salutation) 
I have not beard from you concerming the EPDA question-
naires and am wondering what kind of luck you are having 
im getting your Fellows to fill them ino 
A good percentage of returns has been obtained from most 
of the other institutions and I will be ready to compile 
the statistical data as soon as the remaining question-
naires are received. 
As I told you in my cover letter, I am trying for a 100 
percent returns., This should not be too difficult for 
such a group of potential vocational leaders, but it will 
require the cooperation of your group also. I hope you 
can get this cooperation for meo 
Thank you again for your helpo It is a big job that you 
have undertaken for me and I appreciate it. 
I 1 ll b~ looking forward to meeting you and your group at 
thlfl AVA in December. 
Sinc~rely, 
Mrs. Amanda Copreland 
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QUESTIONNAIRE. u'SED FOR EPDA PARTICIPANTS . 
Instructions: Please indicate the amount of emphasis that is 
given by your institution/program to each of the followip.g 
subject matter areas by circling the appropriate number; · 
·l, Analysis and Utilizat:j.ori of Manpower Data in Education. , 
2, Technological Development and Its Effects on Society, •• 
3, Development and Organization of Occupational Education, 
4, The Effects of Poverty and Economic insecurity and Their 
, 
91 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 ·5 
Implications for Education •••• , , ••••••••• , • •. • • 1 2 3 4 5 
5. Providing Educational Opportunity for Racial and Cultural 
6. 
Minorities •••••• . . . . . . . . . ... 
Societal Implications of Urban Growth arid.Development 
and the Resulting Needs for Education • • • • • , • , .• 
1 
1 
2 3 4 5 
2 3 4 5 
7. Economic Justification for Occupational Education , . • • , 1 2 3 4 5 
8. Hum(ln Relations in Business and Industry •••• , . . .. . 
9. Racial, Labor, and Management Conflicts in Business and 
Indus~ry. . • . . • . • . • • ••• 
10. Employee Motivation for Greater Productivity •• 
11. Task Analysis and Job l)evelopment • • • .• • • • . . . . . 
12, Contemporary Philosophies of Education and Their 
Significance for Occupational Education. • •••• 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
13. Curriculum Development and Evaluation. • • • • • • ·1 2 3 4 5 
14. Application of Current Theories of Learning to 
Occupational Education. • • • • •• , • • • ••• .- , • 
1s.· Shaping Student . Behavior and Personalit'y Development. • 
16. Utilization of Systems Analysis in the Educational Process. 
17. 
1s: 
19. 
Trends and Developmcn~s in Educational Media. , • , • 
Instructional Techniques for Occupational Education. 
Organization and Administration of Adult Education. , 
. . . . 
. . . . 
1 2 3 4 5 
3 4· 5 1 2 
12345 
1 2 
1 2 
1 2 
3 
3 
3 
4 
4 
4 
5 
5 
5 
2.0, Effective Utilization of Educationai Tests and Measurements 
21, .Planning and ~onducting Croup Meetings and Seminars , , ••• 
22. Guidance, Placement, and Follow-up Procedures in Education. 
23. Establishing Effective School Relations with Business and 
Industry~ . • • • • • • • • •..•••••••• 
24. Local, State, and Federal Responsibilities for.Occupational 
Education. • •••••••••••• ~ ••••••••• 
25. Utilization of Labor Market Theory in Planning Educational 
Programs, , 
26, Analysis ·and Use of Regional Economic Data in Program 
'. 
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1 2 3 4 5 
1 2 3· 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 '5 
Development • . • • . . • . • • • • •. • • • • • • • • • • • · • 1 2 3 4 5 
i1. Program Planning and Development for Occupational Education·, 
28. Applications of Statistics in Education, , •• , . . 
29, Designing .and Conducting Research in Education, . . .. 
30·. Utilizing Research Results for· the Improvement of Education • 
31. Legal Aspects of Education and Their Interpretation, • , •• . . 
32. Effecting Educational Change Through the Legislative Process. 
33. Procedures for Financing State and Local Government ••• 
34, Developing School Organization for Effective Management 
35, Finance and Business Management of Schools, , , •••• 
36, Coordinating and Supervising Professional School Staff, 
37. Developing Techniques for the Evaluation and Improvement 
of Education •• , , • • • • • e: 
38, Computer Applications in Education. 
39. 
40. 
41. 
Utilizing Political. Ski.Us for Effective Administration 
of Education. • . • • . • • . ••••••• ~ ••• 
Developing Effective School and Community Relations, 
. . . . 
42, Other --------r::-r-cc-:-::-:--c-::-:c-:-r-,.":"C"T-------- • • • • (please specify) 
1 2 3 4 5 
1 2 3 4 5 
1 ·2 3 ,4 5 
l 2 3 4 5 
1 2 3 4 s 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 S 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 4 5 
1 2 3 .4 5 
' 1 2 3 4 5· 
1 2 3 4 5 
43. Other 
~--------{please specify) • • • • ·1 2 3 4 5 
44 ' Other -------...,(-p~le-a_s_c spe_c_l,.,f,..·y...,).....-------- • • 0 • • • l 2 3 4· 5 
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~URVEY OF EPDA 552 PARTICIPANT~ 
Personal Data 
Name -------rc,...,..--:~----...-.-rr.:---;--.'7-:'-;;-,----...-----r;;--:-:i:'ir----------(6-iMt) lm-iddie .i.iutia.ll (Wt) 
,.11.-
State Awarding EPDA Fellowship---------'~~---------------~-
Title of position held immediately 
prior to entry into EPDA program-------------------------,--
Semester or quarter you began EPDA program 
I 
Fall Winter Spring __ Summer 19_ 
Were you already in a degree program at time of selection and entry into EPDA pro-
gram? Yes No If yes, which degree & institution--------------~ 
Degree held at time of entry into EPDA program: B.S. M,S, Ed .D. Other 
Under graduate major(s) -------------------------~--------
Institution which awarded degree--------------------------'~ 
Graduate major(s) -------------------------'------------'-~ 
Instit~tion which awarded degree----------------------~ 
'. Degree you are currently working toward: Ed .D. Ph.D. 
How many degree options are available in your program? No. 
What are they? -------------------------------~ 
Current degree major(s) ---------------~---------------
No. and nameof majors available in your program. No. 
(ple.cv.,e w.t op:U.on6 ava-Uable) 
Institution which will award..a degree 
\ -------------------------
Where was (or will be) your internship? ----------------------
What was (or will be) the nature of your internship?---------------
Are you presently holding a position other than (or along with) EPDA participant? 
Yes No 
If so, what? ----------------------...... ------'---------
With what organization------------------------------------
94 
Administrative Experience 
Voe-Tech ; ...,..,,.---. (ff, 4c.h., tJuide 4c.h., all.ea voc.-:tec.h, c.oU.ese., 4.ta.;te dep:t., et:c..J {ii yeaMI 
. 
-, .. H-. -4-c...,.h-. ,-:tJi.a-. -a""· e-4-c..,..h-. ,-a11.----ea._·_v_o_c._-:t_ec...,.·  ..,., ... ;-c. .... o_U._eg_e-,-4-t-:at,...e-. d""e_p_t,....-,-e,tc.--. j ... ,..,,.11-y-eaM--I 
Other 
Iii yeaMI .. 
Teaching Experience 
Voe-Tech -----...--~=-----..-{all.ea.-ag,, bu..6., T61, e,tc..] llevel-h.4c.h., c.oll.eg !!-, .tec.~) .til _YeaM ! 
Other .--· 
. Business Q!. Industrial Experience 
Length of time in work related to teaching ~pecialty (II yeaMI 
Job(s) performed -------------------------------
L~ngth of. time in work not related to teaching spec;l.alty 
{ii yeaM I 
Job(s) performed ---------------------------
QUESTIONNAIRE USED BY BRIGGS 
Queet1oua,r111 
Jn!truc:uce,a flue• ,a1Ucat•, b1 triro'l.tn1 U.. apa,roprtaee "..,.,.. 
tflaat you feel to b• t"9 ,el•Uve 1-,ortanc, of each aubject utter 
•na ID tb•pr•paratlon of tndlvlduala for adatalatraUve poelUou 
In ,iocatioul-tachnlcal educatlOb (for ax .. ple, th• Dh'ec:tor of • Ar•• Voc:etlOllel-Technlcai Sc:boal, th• Director of Vocattoael-T•cb-
Dic•l lduc:atloa Proaruiil in I HattopolltanSchoolSy1t ... or the 
De•/Dir1ctor of a Voc:atlonal-Techaic:al Dlvt1ioa ia • c~u, or 
Junior Colleae) • . . 
l • .Analyeia 8IMl Utilisation of Manpower Data ta lduc:atlon •• 
2. 
3. 
4. 
Technoloalc:al Devalopl!Mlnt and lta Effec:ta OD Soc:lety ••• 
Develop .. nt and OraantaatioD of Oc:c:upatlonal lduc:atlon. 
. . 
. . . .. . 
The lffec:ta of Poverty and Economic: la1ec:urlty and Their 
lapllcatlona for lducat1on. • • , • • • • ••••••••.• . . . 
s. ·Provld1n1 Educational Opportunity for Rac:lal and Cultural 
Hlnoriti••· • • • • • • • • • , • • • . .. , . , • • • • • • 
,.. 
I 
i 
1L 
= .. "'4 
I i ! 
-: ,; ! 
............ 
12345" 
1 . 2 3 4 s 
1 2 3 4 S 
1 2 3 4 5 
1 2 3 4 5 
6. Societal laplicationa of Urban Crowth and Developaent 
and the a.ault1n1 Naeda for Education •• , •••••.•••• -•• 1 2 3 4 5 
1. &c:onouc Ju1tlflcation for Occupattonel Edue1Uon • , • • • 1 2 3 4 S 
I. Huaan lelatlon• ln Bualneea and lndu1try. • • • , 
t. lacial, Labor. and Hanaaement Conflict• in luaine1a and 
lnduatry. • • • •. , . .. • . . . . . . . • . . 
10. lllployee Hotlvatton for Creater Productivity. 
11. THk Aaalyala and Job Develop'811nt .••••••• 
. . . 
1 2 3 4 5 
l 2 3 4 5 
1 2 3 4 S 
1 2 3 4 S 
12. Contemporary Philosophies of Education and 1beir 
S11niUcance for OccupsUonal Education • • • • • • • • • 1 2 3 4 5 
13. Curriculua Development and Evaluation. , • , • , , , • , , 
14, Application of Current Theoriea of Laarntng to 
Occupational Education, • , , , , , , , • , , , , , , • 
15, Shapin& Student Behavior and Pereonal1ty Development, , • 
1 2 3 4 S 
l 2 3 4 S 
1 2 3 4 S 
16, Utilisation of Syatema Analy1ia in the Educational Proce••· •.•• 1 2 3 4 S 
17. Trend• and Develop~ent1 in Educational Media, , , , •• 
18, 
19. 
Inatructional Teclmiq.uea for Occupational Education 
Oraeni&ation and Admlnlatratlon of Ad~lt Education. . . . ... 
1 2 3 4 5 
1 2 l 4 S 
1 2 3 4 S 
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20. lffectin UtUiaatloa of lducatioaal THU ancl HeuureMnU. 
21. flannta1ucl Coacluct1a1 Group Heetia1• aacl S••lnan ••••• 
22. Cuiclance, PlaceMat, ancl follow-up Proceclur•• in Education. . . . 
23. latabliahin1 lffectiw School blatlona vith luaineH ancl 
lnduacry. • • • , • • • • •. , ••• · •••••• 
24. Local, State, ancl federal lleapona1b111ttea. for Occupational 
!ducat ion • • • • • • . • • • • • • , • . . • • • • • • • • . •· . 
ZS. Utilhatioaof Labor Market Theory tn Planntna Educational 
Pro1rau. • . • • • , . • • • . , , . • . , , , , , , 
26. Analyab and UH ot·aegtonal Econoaic Data la Proaraa 
Develop•nt . • . .• • . . . , . . . , . . . . . • 
27. Proaraa Plannina and Developaent for Occupational lducaUon. 
28. AppUcaUona of Statbtlct in Education • • • • . ,, . . 
29. Deatgnina and Conductina Re1aarch in Education. 
1 2 l 4 S 
1 2 l 4 5 
1 2 3 4 S 
1 2 3 4 5 
1 2 3 4 S 
1 2 3 4, 5 
1 2 3 4 S 
1 2 3 4 S 
1 2 3 4 S 
1 2 3 4 5 
30. Utililing Jlaaaarch leaulu for the I•p.rovement of Education • , • 1 2 3 4 5 
31, Leaal A.tpecu of Education and Their lntarpreution • , • • , 
32. Effecttna Educational Chanae Through the LeaialaUve ProceH, 
33. Procedure• for Financing State and Local Covemaent •• , , , 
34. Developing School Organiutton for Effective Hanaae•nt 
1 2 3 4 S 
1 2 3 4 S 
1 2 3 4 5 
35. Finance and Buaineaa Hanage111ent of Schoola. , • , , •• 
~ 1 2 3 4 5 
1 2 3 4 S . . . 
36. Coordinatina and Supervia1ng ProfeHional School Staff, 1 2 3 4 5 
37, Developing Techniq.uea for the Evaluation end l•proveMnt 
of Education. .• . • . • • . . • • -·, • , , , • , • 1 2 3 4 5 
38. Co•puter Applicai:iona in Education, , , , , • , , , • , , • , 1 2 · 3 4 · 5 
39, Utili1ing Political Skill• for Effective Adainietretton 
of Education. • • ••••••••••••• • 
40. Developing Effect lvtt School 1and Comaunlt.y Re.lat1on1 , , , 
41. 
42, Other -----------,,-::,-==-=--::-:=T-r.::'r------~ (please speclfy) 
43, Other ---
-{plea11t1 spccffyf 
44. Other---~-- -r.:,-- ·------
'{jilti'iiiieepet"'I, y, -
. . 
1 2 l 4 S 
1 2 J 4 S 
1 2 l 4 S 
1 2 l 4 S 
1 2 l 4 S 
1 2 l 4 S 
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APPENDIX B 
FREQUENCY TABLE OF RESPONSES 
Q7 
98 
TABLE III 
RESPONSES OF VOCATIONAL-TECHNICAL ADMINISTRATORS 
AND EPDA PARTICIPANTS 
Item Vo-Tech Administrators EPDA Participants 
No. 1 2 3 4 5 l 2 3 4 5 
l 0 4 24 47 25 7 24 46 35 7 
2 0 6 30 43 21 5 17 35 49 13 
3 0 0 11 26 63 0 5 21 54 39 
4 1 3 38 45 13 3 11 44 45 16 
5 2 9 28 39 22 3 10 49: 38 19. 
6' 2 6 40 36 16 4 13 54 42 6 
·7 0 1 21 30 48 3 9 39 47 21: 
8 0 1 21 35 43 6 23 38 39 13 
9 1 8 45 35 11 13 33 46 16 11 
10 0 7 40 35 18 16 35 40 20 8 
11 0 3 16 41 40 6 21 36 40 16 
12 0 7 35 33 25 0 11 32 46 30 
13 0 0 5 25 70 5 5 34 47 28 
14 2 2 25 46 25 5 17 36 47 14 
15 1 7 27 46 19 11 27 46 28 7 
16 0 6 37 34 23 10 24 46 40 9 
17 0 4 32 .46 18 8 29 44 25 13 
18 0 1 9 43 47 13 22 48 26 10 
19 0 3 20 41 36 7 14 44 41 13 
20 0 6 40 35 19 10 18 53 28 10 · 
21 0 5 15 38 42 16 19 32 38 14 
22 1 2 5 47 45 10 19 40. 41 9 
23 0 0 5 16 79 8 16 42 40 13 
24 l 1 16 34 48 1 5 23 54 36 
25 2 3 27 45 23 14 30 39 31 5 
26 2 6 24 44 24 10 30 40 31 8 
27 2 l 7 32 58 15 11 29 49 25 
28 3 9 48 33 7 5 3 26 39 46 
29 3 13 39 34 11 4 7 14 41 53 
30 2 4 27 41 26 3 13 26 49 28 
31 1 5 36 28 30 19 33 36 26 5 
32 0 3 33 29 35 9 23 40 31 16 
33 0 9 31 25 35 16 26 41 27 9 
34 0 0 15 39 46 9 20 42 33 15 
35 0 5 13 39 43 13 33 39 26 8 
36 0 0 8 30 62 13 17 37 41 11 
37 0 0 10 43 47 7 8 42 42 20 
38 0 3 47 36 14 22 23 39 25 10 
39 0 2 37 35 26 16 24 37 30 12 
40 0 0 2 29 69 12 12 36 38 21 
APPENDIX C 
ADDITIONAL COMPETENCIES SUGGESTED BY RESPONDENTS 
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TABLE IV 
ADDITIONAL COMPETENCY ITEMS SUGGESTED BY EPDA RESPONDENTS 
Rating(s) 
Competency Item ~f given) 
(These it~ms ar~ reproduced unedited from questionnaires) 
Developm~nnit Concepts of Community Change 
Formativ~ Evaluation Techniques 
Proposal Writ i:ng 
Socio-Te~hnical Analysis of Educational 
Situations 
Commumity Development 
D<e"1(1lop:m:ent of Leadl!lrship Among Fellows 
Adult Education Issuesll Processes 
Human Relations Training (specifically adult 
education) 
lA!adership Development 
Group I~t®raction for Problem Solving 
Efftect iv~ Writing About Vocatio:na 1 Educ at ion 
Foll~wi~g Fairly Rigid St~ps in Doctoral 
Program Die sigi'il 
Coop(u:ativ~ Vocational Education 
EPDA R~gional M~®tings 
Field Trips as Part af Course 
Occupa t iolTII$ for: Womi11n 
Eao!rllom.ic lLabOJr Negotations 
G1uddal!ID~® Th~l'.H'Y 
5 
4, 4 
5 
4 
4 
5 
5 
4, 5 
4 
4 
5 
3, 5 
5 
3 
TAB'LE IV {Continued) 
Competency Item 
Higher Education--Program and Staff Development 
Vocational Education Youth Organizations 
Write Term Paper 
Flexibility in Choice of Emphasis in Program 
Developing Basic Knowledges in Areas Other 
Than Own Specialty 
Problems Confronted with Administration of 
Local Vocational-Technical Program 
Experience in Leadership Role 
Occupational Education Programs for Women 
Handicapped 
Need for (importance of) Vocational Education 
Each Iadividual Emphasizes His Desired Subject 
School Law 
Use of Advisory Groups 
Teacher Education 
Teacher Evaluation 
School Supervision 
Vocational Education for Disadvantaged and 
Handicapped 
101 
Rating(s) (if given) 
4 
3 
5 
5 
1 
1 
1 
4 
1 
s 
5 
1 
5 
4 
5 
5 
s, s 
APPENDlX D 
SUMMARY OF PERSONAL DATA INFORMATION 
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PERSONAL DATA INFORMATIONS 
MAJOR AREAS OF STUDY 
Name of Major 
Business 
T & I ( i11cludes 
Indust. Arts) 
Distributive Education 
Home _Economics Education 
Agricultural Education 
Health 
Technical Education 
Vocational Education 
Administration and 
Supervision 
Curriculum 
Adult Educa.tion 
Higher Education 
Other 
Under-graduate 
25 
40 
s 
4 
14 
2 
1 
4 
20 
Graduate 
17 
24 
7 
4 
12 
1 
1 
16 
33 
Doctoral Degree 
4 
81 
25 
1 
2 
2 
INTERNSHIP 
Place of Internship 
Public Schools 
Area Vo-Tech School 
Community or Junior 
College 
College 
University 
Technical Institute 
No. 
8 
2 
12 
5 
27 
4 
State Department 27 
Advisory Council 4 
*Other 26 
Type of-Internship No. 
Administration 51 
Rf search 22 
Teacher Education 5 
Curriculum 6 
Secondary Education 1 
Teaching 9 
**Other 21 
*Several showed internships at a variety of places 
**Several indicated internship to be at same university as 
I • 
EPDA program 
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PERSONAL DATA INFORMATIONS (Continued) 
Degree Held at Time of 
Entry into EPDA Program 
MS 90 
MA 17 
BS 6 
Other 2 
DEGREE 
Degree Sought in EPDA 
Pro-gram -
Ph. D. 49 
Ed. D. 66 
WORK EXPERIENCE 
Teaching 
115 
V-0cat iona 1 
Teaching· 
109 
Non-Voe. 
Teaching 
6 
Admini-
strative 
62 
\ Cp:ncurrently holding a position~ -1a-.:..ves 
Non·· 
Adm. 
-
53 
97--No 
Di.t':ficul t to determine if posit ion was a part ef t·he- EPDA 
program or a "truen job outside (and-in addition to) the 
prog;ram. 
'I"',) 
VITPi 
Amanda B. Copeland 
Candidate for the Degree of 
Doctor of Education 
The·s-in PARTICIPANT ASSESSMENT OF CONTENT AND EXPERIENCE 
EM~HASIS IN VOCATIONAL LEADERSHIP TRAINING 
PROGRAMS OFFERED AT ELEVEN UNIVERSlTIES 
Major Field: Vocational-Technical and Career Education 
Biographical: 
Personal Data: Born near Monette, Arkansas,August 13ii 
1928, the daughter-of Walker and Elsie Baldridge 
Education: Graduated from Childress High School, 
Monette, Arkansas, in May, 1945; received the 
Bachelor of Science in Education degree in 
Business Education from Arkansas State University 
in August, 1961; received the Master of Science 
in Education in Guidance from Arkansas State 
University in August, 1964; completed require-
ments for the Doctor of Education degree at 
Oklahoma Stat~ University in May, 1972. 
Professional Experience: Business teacher, Nettleton 
High School, Jonesboro, Arkansas, 1961-1970. 
Administrative Internship, Kiamichi Area 
Vocationa 1-Technica 1 School Dist ric1:, Wilburton, 
Oklahoma 1 from August, 1971, to January, 1972. 
Professional Organizations: American Vocational Asso-
ciation, Arkansas Vocational Association, Nation4 
Busin-e·ss Education Association, Southern Busi-
n·ess Education Association., Arkansas Business 
Education Association, Nat iona 1 Education Associ-
ation 1 Arkan.as Education Association, Craighead 
County Teachers Association, Pi Om·ega Pi, and 
Alpha Delta Kappa. 
